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Abstract
Higher education is very crucial to the development of individuals and societies alike. Higher
education empowers refugees to become self-reliant and agents of change instead of being
passive recipients of grants or assistance. Today, more than ever, it is probable that refugees
face many challenges to access higher education given Egypt’s restrictive enrollment policy,
refugees’ dire economic and social situations, the diminishing durable solutions which can
permanently solve refugees’ situation such as voluntary repatriation, resettlement, and local
integration; and finally, the reluctance of donors to fund higher education programs. Therefore,
this research attempts to explore the challenges facing African refugee students to access higher
education in Egypt through using Bourdieu’s Capital Framework. This phenomenological
study employs the qualitative interview method where 15 African refugee students were
interviewed to capture their experiences and perspectives of the challenges preventing them
from accessing higher education in Egypt. The findings of the study reveal that economic
hardship is not the sole challenge facing refugees. Other reported challenges were identified
and categorized into four main themes including social, economic, psychological, and
procedural barriers. Based on the findings, the research offers recommendations for policymaking to facilitate refugees’ access to higher education in Egypt.
Keywords: Higher Education, African, Refugee, Challenges, Barriers, Egypt.
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Chapter I
Introduction
Currently, the world is witnessing an unprecedented and prolonged refugee crisis

along with an accelerated refugee population increase. According to the United Nations High
Commissioner for Refugees (UNHCR), there has been an increase in the number of people
who were forcibly displaced from 41.1 million in 2010 to 82.4 million in 2020 as a result of
conflict, persecution, human rights violations, climate change, and natural disasters that force
people to flee their home countries (UNHCR 2021). In the last decade, the number of asylum
applications submitted to the UNHCR increased to more than 16.2 million applications while
the number of refugees doubled to reach 20.7 million in 2020, excluding the 5.7 million
registered Palestinian refugees under the United Nations Relief and Works Agency
(UNRWA) mandate (UNHCR 2021). However, this figure does not represent the actual
number of refugees or asylum seekers as it only reflects the number of those registered with
UNHCR which indicates that the actual number might be much higher.
It is important to highlight that the majority of host countries where refugees reside
are under-resourced and characterized by exhausted education systems and weak political and
economic institutions (Dryden-Peterson, Adelman, Bellino, and Chopra 2019). Based on the
UNHCR’s estimates (2021), 86% of the forcibly displaced population are hosted in
developing countries. As such, refugees’ access to services and opportunities is hindered by
structural, socio-cultural, or personal factors (Molla 2020). As a result, they are often
marginalized and alienated within the local social, economic, and policy contexts of the host
country. According to the World Bank’s statistics (2021), Egypt falls into the category of the
lower-middle income countries which is defined as those countries with gross national
income (GNI) per capita between 1,046 USD to 4,095 USD. Estimates of the Human
Development Index (HDI) reveal that countries that fall under the low-income and lower-
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middle income category face a gap in financing the education sector annually by about 39

  

billion USD (United Nations Development Program and Ministry of Planning and Economic
Development 2021).
Egypt is currently hosting refugees from many countries due to its geographic
location at the center of the Mediterranean route which makes it an important destination for
many refugees mainly from Syria, the Horn of Africa, Sudan, and South Sudan (European
Commission 2021). It was published in the UNHCR Egypt’s monthly statistical report (2021)
that there are 265,393 registered refugees and asylum seekers from Syria (133,856), Sudan
(50,759), South Sudan (20,245), Eritrea (20,265), Ethiopia (15,532), and other countries
(24,736) in Egypt, the majority of whom live in urban areas. More than half of them are
children and youth in school or college age.
Due to the unresolved situation in home countries that disable refugees from returning
to their countries of origin and the declining percentage of resettlement, refugees find
themselves in a protracted situation in the host country where they have been in exile for
many years (Hetaba, McNally, and Habersky 2020). UNHCR defines a protracted situation as
“one in which 25,000 or more refugees from the same nationality have been in exile for at
least five consecutive years in a given host country” (UNHCR 2020, 24). As a result,
refugees find themselves trapped in a situation where they have no prospects for any solution.
Problem Statement
In a state of exile, refugees are disadvantaged in host societies, and they face
restricted access to services and opportunities including higher education (Molla 2020). Their
own personal development is hindered, and they have limited opportunities to contribute to
their host societies. The problematic contexts in contemporary Egypt that shape the issue of
refugees’ access to higher education relate to three main aspects: restrictive national policies,
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declining durable solutions, and donors’ reluctance to fund higher education programs and
scholarships.
According to the United Nations Development Program (UNDP 2020), Egypt falls
way behind the middle-income countries and is categorized as a low-income country. Due to
the country’s economic, political, and social strains and limited resources, it is probable that
refugees face major challenges to access different services, meet their basic needs, and
sustain their livelihood (Grabska 2006). One of these services that the majority of refugees
have limited access to is higher education (UNHCR 2020). Egypt’s restrictive policy on
refugee status (Sadek 2016) creates structural barriers that impede certain nationalities from
pursuing their higher education and accessing universities in Egypt. Therefore, the purpose of
this research is to explore the challenges that obstruct African refugee students’ access to
higher education in Egypt. To achieve this purpose, there is a need to explain the problematic
context of Egypt as a host country to have a comprehensive understanding of the underlying
causes of the challenges impeding refugees from accessing higher education.
Restrictive National Policies
Some scholars argue that forced migration disrupts and limits refugees’ access to
educational opportunities (Schneider 2018). According to UNHCR (2020), only three percent
of refugees have access to tertiary education compared to 34% of non-refugees globally.
Such a huge gap indicates that refugees’ access to higher education opportunities is restricted.
The educational sector in Egypt is biased towards nationals (Platzer 2018). Therefore, it is
important to explore the policies that regulate refugees’ affairs in Egypt.
Although Egypt signed and ratified the 1951 Convention Relating to the Status of
Refugees, it made some reservations on five provisions relating to personal status, rationing,
access to education, public relief and assistance, and labor legislation and social security
(Sadek 2016), which limit refugees’ access to services relating to those five provisions.
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Furthermore, Egypt’s domestic laws and presidential decrees have been going back and forth
to extend or restrict refugees’ access to higher education (Hetaba, McNally, and Habersky
2020). To elaborate on this point, under Egyptian law, the presidential decree No. 49 issued
in 1972 granted refugee students access to public education while requiring them to pay fees
at the same time. (Hateba, McNally, and Habersky 2020). It wasn’t until 1992 when another
decree No. 24 was issued that allows Sudanese refugees to attend public primary education
for free (Grabska 2006). Although Egypt’s laws regulating child education indicate that it
should be granted to all children regardless of their nationality, Decree 284 issued in 2014
denied non-nationals, except for certain nationalities such as Syrians, Sudanese, and
Yemenis, access to public schools. In that sense, other nationalities such as Somalis,
Eritreans, or Ethiopians face major challenges to access public primary and secondary
education and they can only access it through community or private schools (UNHCR 2020).
Regarding higher education, refugees are treated as foreigners and are subject to all
procedures and regulations like all foreigners who seek to access educational services in
Egypt (Grabska 2006). Such restrictive policies that limit refugees’ access to education are
due to the country’s dire local social and economic situation (Grabska 2020). Although there
were different initiatives by the Egyptian government to make the educational system more
inclusive of refugees, access to higher education remains problematic as it is regulated only
by decrees rather than laws or policies.
In addition, tuition fees for international students are determined based on nationality
and majors. Presidential decree No. 193 of 2016 states that Syrian students with an Egyptian
high school certificate shall be treated like Egyptian students in terms of tuition fees and the
minimum grade for enrollment at Egyptian universities and institutes (Central Administration
for International Students’ Affairs 2020). However, Syrian students with a Syrian high school
certificate receive a discount rate up to 50% while Syrian students with a high school
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certificate from other Arab and foreign countries pay the full tuition fees of international

  

students (Cairo University 2017). Palestinian students with a high school certificate from
Palestine receive a discount rate up to 50% while Palestinian students with a high school
certificate from outside of Palestine including Egypt paid the full tuition fees. As of 2016,
Palestinian students with a high school certificate from Syria receive a discount rate up to
50% (Cairo University 2017). The Office for Foreign Students’ Affairs at Cairo university
(2017) announced that as of 2002 Sudanese and South Sudanese students receive a discount
rate up to 90% of the tuition fees.
Tuition fees are also determined by the type of the major and as per each university’s
decision. According to the Office for Foreign Students’ Affairs at Cairo University (2017),
tuition fees for science majors range from 5,000 to 6,000 USD while Alexandria University
announced on their website that fees for the international program in Medicine majors reach
up to 8,000 USD.
Durable Solutions
Among the factors complicating refugees’ situation in host countries is the absence of
durable solutions which are defined as “any means by which the situation of refugees can be
satisfactorily and permanently resolved to enable them to live normal lives” (UNHCR 2006,
8). There are three durable solutions for refugees at the core of UNHCR’s mission: voluntary
repatriation, which is considered the most desirable solution to refugees and the international
community on the long run, local integration, and resettlement (UNHCR 2003). However,
large numbers of refugees find themselves in a precarious situation where there is no prospect
for any durable solution.
The first and most favorable solution to UNHCR and humanitarian and development
actors is facilitating refugees’ voluntary repatriation to their countries of origin. This solution
is dependent on resolving the local situation in the countries of origin that facilitate peoples’
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repatriation to a safe environment as well as to avoid any further outflows (UNHCR 2003).
According to the UNHCR’s statistics, in the last decade, over three million were repatriated
to their origin country whereas 10 million were repatriated in the prior decade (UNHCR
2020). In 2020, the total number of refugees repatriated to their country of origin is 21% less
than the total returns in 2019 (UNHCR 2021). This indicates that conflicts are continuing
without an end which makes repatriation as a durable solution unattainable.
Today, resettlement benefits a small fraction of refugees worldwide as it only allows
the most vulnerable refugees to be resettled in a third country where they are granted
permanent residency. It is estimated that in 2019, only half percent of the refugee population
was globally resettled (UNHCR 2020). This percentage declined due to lowered quotas
determined by recipient countries, suspended flights, and restricted border entry due to
COVID-19 (UNHCR 2021). It is estimated that the number of refugees resettled in 2020 is
only one-third of the total number of refugees resettled in 2019 (UNHCR 2021). It is
important to mention that the total number of refugees in need of resettlement in 2020 is 1.4
million refugees, but only 2.4% of the total number of refugees have actually resettled. This
indicates that there is a huge gap between the global resettlement needs and the actual
number of places available (UNHCR 2021).
Local integration as a solution remains the most feasible option for the majority of
refugees. Yet, in many countries, the local integration of refugees remains a huge challenge.
The concept is defined in the 1951 Refugee Convention as naturalization or assimilation of
refugees within the host community; it refers to the conditions that allow refugees and
nationals to co-exist with each other including participating in economic and social spheres
(Hetaba, McNally, and Habersky 2020). However, in most cases, refugees have limited
access to different resources and services; and they are often considered a burden on host
societies especially that refugees often reside in poor countries. In fact, host countries
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consider refugees’ presence as temporary, and therefore, they encourage resettlement or

  

repatriation (Grabska 2006). This indicates that under-resourced host countries are not
prepared to fully integrate refugees within their communities. Due to the pressure over
limited resources, Egypt cannot integrate refugees within the society (Grabska 2006). Under
Egyptian law No. 154 on nationality issued in 2004, foreigners are prohibited from acquiring
citizenship even if children of non-nationals were born in Egypt (Sadek 2016).
Given the protracted refugee situation and the dire economic and social conditions in
Egypt, refugees are given temporary residency until they are either resettled to a third country
or repatriated to their country of origin. As such, local integration as a durable solution is not
applicable to refugees in Egypt. When it comes to resettlement or repatriation, these two
durable solutions only benefit a small number of refugees worldwide; according to UNHCR,
less than one percent of refugees are resettled while less than five percent of them repatriate
to their home countries (UNHCR 2020), which render these two solutions far-reaching for
many refugees. Since durable solutions for asylum seekers and refugees are declining,
helping refugees rebuild their lives in host countries might offer a remedy to their situation in
Egypt.
Donors’ Reluctance to Fund Higher Education Programs
Under Egyptian law, foreigners are required to pay the tuition fees in the international
student rate to access higher education. Given refugees’ financial hardships, they face major
challenges to pursue higher education. Although the UNHCR’s strategy towards education
focuses on refugees’ access to education as well as the quality of education, the financial
resources available and dedicated for this purpose are limited (Dryden-Peterson 2010). The
lack of financial resources within UNHCR is exacerbated by donors’ reluctance to fund
scholarship programs since most of them give priority to primary education (Dryden-Peterson
2010). Such lack of investment is evident as there are not enough scholarships available for
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refugees to pursue higher education. The current available undergraduate and graduate

  

scholarships for refugees in Egypt are limited. For undergraduate studies, there are the
American University in Cairo (AUC) Scholarship for Refugees and the Albert Einstein
German Academic Refugee Initiative (DAFI) scholarship. For graduate studies, there is the
AUC Fellowships for Refugees and DAAD Leadership for Africa. These scholarships and
fellowships only accept a specific number of students each year, neglecting those who want
to enroll at university but are not eligible for the scholarship programs. It is important to
highlight that there is differential access between different nationality groups depending on
their economic and social situations in the host country. Indeed, the financial barrier stands
out and remains the main barrier. Yet, the financial aspect might not be the sole factor
contributing to refugees’ inability to access higher education institutions.
As discussed, the problematic contexts of Egypt including the restrictive enrolment
policy, the country’s economic situation, declining durable solutions, and donors’ reluctance
to fund higher education programs, resulted in refugees’ restrictive access to some of their
rights and entitlements including access to higher education in Egypt and complicated their
situation even further. Therefore, the purpose of this research is to study the challenges that
refugees face to access higher education in Egypt given these problematic contexts to help
policymakers find alternative solutions that help refugees reconstruct their realities and have
a safe and dignified life.
Significance of the Study
Currently, refugees in Egypt face many obstacles to access higher education given the
absence of refugee law and Egypt’s reservations on the five provisions of the 1951 Refugee
Convention. The absence of refugee laws and studies regarding refugees’ access to higher
education in Egypt makes it very compelling to study the phenomenon in depths to
understand the causes of the problem to be able to offer recommendations. In addition,
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studies highlighting the lack or limited opportunities for refugees to access higher education
despite the growing demand are still limited (Crea and McFarland 2015). Furthermore, the
importance of higher education and the major changes it brings to the life of the individual
and the society makes it essential to study the phenomenon to help refugees enhance their
situation and improve the quality of their lives.
Higher education is important for the development of individuals and societies alike.
However, it has long remained outside of the global mission towards education that only
focused on primary education given the high cost associated with higher education (DrydenPeterson 2010). UNHCR’s strategy towards education emphasized the importance of higher
education in refugees’ lives and future (Abuwandi 2019). Although it is imperative to invest
in primary and secondary education, job opportunities will be very limited for those students
unless they continue their higher education and gain the necessary knowledge, qualifications,
and competency skills to succeed in the job market. That is why, Dryden-Peterson (2010)
argues that higher education is central to poverty reduction, economic stability, and growth
for families and communities. Furthermore, Dryden-Peterson (2010) sheds the light on the
vicious cycle that refugees face in their pursuit of education; without primary and secondary
education, access to higher education will not be available. At the same time, without the
availability of higher education opportunities, refugees will be less motivated to continue
their primary or secondary education. In addition, higher education is key to empower
individuals, particularly refugees, to become self-reliant and agents of change instead of
being passive recipients of assistance. Access to education increases social, civic, and
economic opportunities which could facilitate refugees’ integration in the host country
(Dryden-Peterson et al. 2019).
As a result of the global mission focusing only on primary education, and the lack of
national law governing refugees’ affairs, it is important to explore refugee students’

  

16  

  
  
  
  
perceptions of the challenges that prevent them from accessing higher education in Egypt.
Therefore, this study is significant as it fills in the gaps in the literature and policies. It sheds
the light on refugees’ higher education and explores the challenges that obstruct refugee
students who are trying to access higher education in Egypt. Its main objective is to help
understand the roots of the problem through giving voice to a disadvantaged population,
African refugee students in Egypt. Findings from this study will help policymakers and
donors formulate context-specific policies that expand educational opportunities for refugee
students and make the educational systems more inclusive in Egypt and the Arab world.
Theoretical Framework
To explore the factors that help African refugees access higher education in Egypt, we
need to take into account the sorts of capital available to them (e.g., cultural, social, and
economic) which can either facilitate or complicate the enrollment process. Pierre Bourdieu
introduced the theories of habitus, capital, and field to explain inequality in education
attainment (Birtwell, Duncan, Carson, and Champan 2020). In his framework, different forms
of capital namely, economic, social, and cultural are all resources that individuals can use to
obtain a certain advantage in a specific field (Bourdieu 1986). Bourdieu offered a framework
that shows how economic capital combined with other intangible forms of capital reinforces
the existing hierarchy in the society and the domination of one social class over the
educational sector at the expense of the working class which creates major unequal access to
education (Deer 2003). In other words, his theory attempts to explain how specific social
groups are capable of accessing education while others cannot. Therefore, this section
explains Pierre Bourdieu’s Capital framework and offers a helpful theoretical lens through
which access to education can be investigated and the collected data can be analyzed.
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Bourdieu’s Capital Framework

  

According to Bourdieu (1984), individuals exist in a field, which is structured by a set
of rules that affect what he calls habitus which is the individual’s behaviors that shape their
interactions or participation in the social environment. The concept of field relates more to
the challenges and the forces emanating from a structured system that impact people’s ability
to access services or not. In other words, the rules or the norms of the field can either allow
individuals to be able to participate in it or to be excluded from it. To illustrate the
significance of this concept, Bourdieu argues that when people enter a specific field, they
become aware of the rules and capable of effecting change through capital utilization and
appropriation (O’Brien and Fathaigh 2005).
The second concept that Bourdieu introduced is habitus which is an outcome of a long
process of socialization and it is constantly changing and restructured in response to
encountering new situations such as people’s accent or costumes (Birtwell et al. 2020). The
concept of habitus helps us understand people’s perception of their social place that drives
them to exclude themselves from places that exclude them (Bourdieu 1984). The concept of
habitus is a complex one because it does not only describe people’s perception of their place
in the social world, but also the connection they try to establish between their past history and
the present of the group they seek to belong to or socialize with (Birtwell et al. 2020).
It is argued that the social world is structured by different types and subtypes of
capital, the acquisition or lack of which might facilitate or constrain individuals’ access to
services or privileges. In other words, participation in education is contingent upon social,
cultural, economic, and political factors (Bourdieu 1986). Consequently, it is nearly
impossible to understand a social phenomenon or an issue in a given society unless we take
into account all forms of capital and not only the form acknowledged by economic theory.
For example, when it comes to studying a phenomenon such as people’s differential access to
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education, economists tend to tackle it from a monetary point of view such as tuition fees, the
ability of some people to access private education, and financial resources required to access
different services such as transportation, purchasing books, and ICT tools which facilitate
some groups’ access to education and obstruct other groups who lack financial resources
while neglecting other assets that can either facilitate or obstruct access to education (O’Brien
and Fathaigh 2005). As per Bourdieu’s framework (1986), capital comes in different forms,
namely economic, which focuses only on economic practices and monetary exchanges
aiming at the maximization of economic profit and interest. Cultural, which presents itself in
the form of qualifications; and social, which consists of connections or networks. These
forms of capital take time to be acquired or accumulated until they become assets that people
can utilize and rely on to produce or obtain certain advantages or profit in a particular
situation.
Forms of Capital
Cultural capital exists in three forms, namely, “embodied state”, which comes in
forms of cultural dispositions of the mind and body such as language, knowledge aspiration,
and motivation; “objectified state, which comes in forms of cultural objects such as books or
dictionaries; and “institutionalized state”, which comes in forms of educational qualifications
(Bourdieu 1986). Bourdieu (1986) argues that cultural capital reinforces unequal access to
education. For example, cultural capital in the institutionalized state such as educational
qualification produces great differences in access. This depends on official recognition of
these qualifications that either makes the holder competent enough to access higher education
or less competent. In addition, he considered culture as a fundamental factor affecting
people’s responses to their surroundings; it is conceived as a bridge between other types of
capital because people’s cultural background partly shapes their way of thinking, actions,
their perceptions of the world, and the process of socialization they engage with (Harvey and
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Mallman 2019). In other words, culture affects people’s perception of their place in the social
world and their actions and behaviors are shaped accordingly.
Bourdieu (1986) explains that social capital exists in the form of social connections
and mutual relationships or networks formed individually or collectively, intentionally or
unintentionally, which can benefit a person on the short or long term due to their membership
in a specific group as it can be used to access information, knowledge, privileges and other
resources. According to Bourdieu, social capital can bring material benefits such as services
accessed through relationships and connection or symbolic benefits that accrue from
association with a prestigious and well-esteemed group. In this sense, social capital is an
intangible asset that helps people build and utilize relationships in order to get what they
cannot independently (Coleman 1988). It is argued that the volume of such capital which an
individual possesses is determined by the size of the network that the individual can mobilize
and utilize (Bourdieu 1986). Social connections and networks are not only naturally or
socially given to a person such as family or kin but also a long process where an individual
exerts effort to acquire mutual and recognized relationships that can be utilized to attain
certain benefit or advantage such as relationships formed in the workplace or in the
neighborhood (Bourdieu 1986).
Bourdieu’s Capital Framework is relevant and useful to this research as it helps us
explain refugees’ habitus, which is their perceptions of the challenges they face to enter the
field, which is higher education in Egypt as well as the capital they either possess or lack that
could solve or exacerbate the problem. This research uses Bourdieu’s Capital Framework to
conceptualize refugees’ experience navigating the higher education system in Egypt and the
barriers they encounter that reinforce their unequal access to higher education.

  

20  

  
  
  

  
Research Question
This research explored the barriers that prevent African refugee students’ access to

higher education in Egypt. Accordingly, the primary research question guiding this study is:
What are African refugee students’ perceptions of the factors that obstruct their access to
higher education? To investigate this issue further, the study will address four research subquestions that align with Bourdieu’s (1986) theoretical framework. These are:
1.   What are the social factors that obstruct African refugee students’ access to higher
education?
2.   What are the economic factors that obstruct African refugee students’ access to higher
education?
3.   What are the psychological factors that obstruct African refugee students’ access to
higher education?
4.   What are other factors that obstruct African refugee students’ access to higher
education?
Structure of the Research
In terms of the structure of this research, the study is divided into five chapters. The
first chapter offers an introduction to the topic of this research, a justification of the research,
its main aim and objectives, and the theoretical framework through which data were collected
and analyzed. The second chapter presents a review of extant literature which are most
relevant and useful for the purpose of the research topic. The third chapter describes the
methodology used to conduct this research, data collection, sampling, data analysis,
limitations, and finally ethical issues related to the topic. The fourth chapter presents the
findings of the study including interview results and offers an analysis and discussion of the
study findings in the light of the theoretical framework and the literature review. The fifth
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chapter provides a discussion of the findings and recommendations for policymakers or
donors to facilitate refugees’ access to higher education.
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Chapter II
Literature Review
Refugees are a heterogeneous group. They differ in age, nationality, gender, culture,

and ethnicity; yet, they share similar experiences that shape their access to services and
opportunities. Refugees exist as a minority within the larger population in the host country.
As a result, they are at risk of facing discrimination inside and outside of the higher education
system (Morrice 2013). These variables combined with other contextual barriers in countries
of asylum or resettlement including economic, educational, legal, and social contexts
influence refugees’ ability to access higher education. Given the complexity of the topic,
literature found on refugees’ access to higher education is scattered. Although access to
education is a basic human right, little research has focused on refugees’ access to higher
education in particular. Dryden-Peterson (2012) argues this scarcity of research reflects a
global tendency to focus on primary education at the expense of higher education. Therefore,
the review in this study explores the available existing literature on contextual differences,
the importance of higher education for refugees, international and national policies in relation
to higher education, access barriers, and the effects of different forms of capital on refugees’
access to higher education.
Contextual Differences
To develop a comprehensive understanding of refugees’ education in Egypt, it is
important to distinguish between various contextual differences that have been found in the
literature such as Global North versus Global South, the country of asylum versus the country
of resettlement, urban versus camp setting, and refugees’ background and ethnicity. It is
important to point out that research on refugees’ access to higher education has focused on
camps given refugees’ lack of freedom of movement and the confined nature of camps that
prevent students from accessing higher education institutions in host countries (Crea and
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Sparnon 2017; Crea and McFarland 2015; Wright and Plasterer 2012). However, as a large
number of refugees in urban areas are also stuck in a protracted situation with limited access
to higher education for a number of reasons, relevant literature has been found addressing
refugees’ access to higher education in urban settings as well (Crea 2016). In addition, most
of the literature has focused on perspectives and experiences of refugee students accessing
higher education in the global North such as the United States (Streitwieser, Jaeger, and
Roche 2020; Perry and Mallozzi 2011), Australia (Molla 2020; Harris and Marlowe 2011;
Hatoss and Huijser 2010), Canada (Bajwa, Couto, Kidd, Markoulakis, Abai, and McKenzie
2017), Germany (Streitwieser, Schmidt, Glasener, and Bruck 2018; Schneider 2018; MorrisLange and Brands 2016), Norway (Abamosa 2020) and the United Kingdom (Morrice 2009),
with little focus on perspectives and experiences from the global South. This is significantly
important because of the contextual differences between the North and the South in terms of
refugees’ legal entitlements, educational systems, economic, political, and social structures,
and available resources.
Importance of Higher Education for Refugees
The importance of higher education for refugees is a topic of interest among scholars
and researchers. Therefore, relevant literature on this area has been found. The literature
found on the importance of higher education argues that facilitating refugees’ access to
higher education brings about major benefits for individuals, their families, and the larger
society (Ramsay and Baker 2019). Until very recently, education has received little attention
from humanitarian organizations and all efforts have been focusing on providing life-saving
and emergency assistance such as health, food, and shelter (Dryden-Peterson 2010). In
Wright and Plasterer’s study (2012), the researchers explain that such negligence is
embedded in the “relief versus development” paradox which prioritizes relief in times of
crisis. However, given the protracted nature of refugees’ situation, a shift to the development
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model has taken place to expand people’s choices instead of viewing them as passive and

  

helpless recipients of aid.
The Individual level
At the individual level, it is argued that education can yield better financial outcomes
when a bachelor’s degree is obtained; an undergraduate degree allows economic mobility as
it enables individuals to attain high skilled jobs which offer better pay (Ma, Pender, and
Welch 2016). Research by the World Bank concluded that every additional year in education
can accrue wage increases of 10% to 15% higher (Dryden-Peterson 2010). In addition,
through higher education, refugees acquire new beliefs that reshape the meaning of their lives
and identities to see themselves as fighters instead of victims (Abuwandi 2019; Crea 2016;
Zeus 2011). In Crea’s (2015) study on 122 refugee students enrolled in a pilot online higher
education program in two camps and one urban area, findings revealed that higher education
is considered as a psycho-social intervention as participants in this study reported a high
sense of empowerment which does not stem only from the skills which they gained but also
from their increased sense of dignity and self-worth as human beings. Other several studies
argue that higher education enhances refugee students’ psychosocial healing by allowing
them to rebuild their identities and continue their disrupted educational pathways (Crea 2016;
Morrice 2009).
The Societal Level
Studies show that higher education does not only lead to the development of
individuals, but also to the advancement of communities. At the societal level, education
enhances peoples’ political and civic engagement (Ferede 2018), transforms them into
change agents, and empowers them to be independent instead of becoming a burden on
society (Wright and Plasterer 2012). Higher education helps refugees to contribute to their
communities and have a positive impact on the economy of their countries of origin when
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they return. The World Bank Task Force on Higher Education and Society investigated the
benefits of higher education for the developing countries and it related those benefits to an
increase in tax revenues and robust government; these benefits apply to both scenarios: local
integration or repatriation (Abuwandi 2019). For refugees who will repatriate, higher
education can help them contribute to rebuilding the local and national institutions and
facilitating economic and social prosperity (Ramsay and Baker 2019; Dryden-Peterson 2010).
According to DAFI Annual Report (2010), approximately half of the countries implementing
DAFI scholarships reported that graduates have found either employment in their host
countries such as Kenya and Zambia or in their country of origin. Different studies stressed
that access to higher education facilitates refugees’ integration and provides them with higher
levels of economic mobility as the labor market places a greater value over higher credentials
and certifications (Molla 2020; Streitwieser, Jaeger, and Roche 2020).
Right to Education Under International Law
It is crucial to recognize higher education as a human right (Gilchrist 2018) instead of
only viewing it in terms of its benefits to the larger community. In fact, having to weigh the
collective benefits of higher education against the personal gains seems to be a narrow view.
People are entitled to rights not because of the societal benefits but rather because these rights
are fundamental and necessary to the dignity and prosperity of a person. Morrice (2013)
argues that the advocacy for refugees’ access to higher education should not only be based on
the benefits it brings to the individual or the society but also on the basis of social justice and
equity. Therefore, given Egypt’s reservations on the provision relating to education, it is
important to explore the right to education under international instruments as part of the
existing literature to recognize the gap between theory and practice and to provide a
framework for the field of refugees’ access to higher education.
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Under international instruments and conventions, there has been a focus on the right

to primary education while the right to higher education has only been slightly referenced.
Article 22 of the 1951 Refugee Convention explicitly binds all signatory states “to accord to
refugees the same treatment as it is accorded to nationals with respect to elementary
education … and treatment as favorable as possible … and not less favorable than accorded
to aliens generally in the same circumstances … with respect to education other than
elementary education and, in particular, as regards access to studies, the recognition of
foreign school certificates, diplomas and degrees, the remission of fees and charges and the
award of scholarships.” (p.117) which means that differentiation between foreigners
including refugees is permissible. In the Travaux Préparatoires, which is preparatory work of
the 1951 convention including the discussions, drafting the convention text, and negotiations,
it is stated that since refugees are in a disadvantaged economic situation, “it would be
desirable to do more than merely accord them the ordinary treatment enjoyed by foreigners
… it is proposed to grant refugees the most favorable treatment granted to nationals of a
foreign country” (para 2). The right to education was articulated in other human rights
instruments. Article 26 of Universal Declaration of Human Rights states that “everyone has
the right to education”. Similar articles that emphasize the right to education are article 28 of
the International Covenant on the Rights of the Child, Article 10 of the Convention on the
Elimination of All Forms of Discrimination against Women, article 13 and 14 of
International Covenant on Economic, Social and Cultural Rights (ICESCR) requiring all
states to provide compulsory free primary education to all and Article 5 e (V) of the
Convention on the Elimination of All Forms of Racial Discrimination. ICESCR stipulates
that the right to higher education is different from primary and secondary education because
the access is dependent on capacity and accordingly states are not required to provide free
higher education. Despite the previous provision, ICESCR obliges the states to take effective
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steps to realize the goal of creating and implementing a national strategy that makes the

  

higher education system more available and accessible (Hetaba, McNally, and Habersky
2020). Such contradiction does not only indicate that there is a gap between laws and practice
but also suggests that there is still a need for policymaking to make higher education more
inclusive.
Although it is evident that refugees’ rights are firmly rooted in international law and
human rights law, these laws remain ineffective as evident in refugees’ low participation in
higher education. Therefore, refugees’ access to education has been proven to be a serious
challenge. Refugees’ rights are an integral component of the universal human rights
movement and they are protected under international law (Grabska 2006; Mehta and Gupte
2003). Refugees are human beings and should be entitled to the same basic rights outlined in
international human rights instruments and all rights should be applicable to all persons in the
country regardless of their legal status (Grabska 2006). However, refugees’ entitlements in
host countries are governed by the local context including legal, economic, social, or political
contexts which means that host states or relief agencies are more concerned with a needsbased approach rather than a rights-based approach (Mehta and Gupta 2003). In that sense,
actors are more concerned with delivering relief and temporary aid to refugees pending the
realization of any of the durable solutions (Grabska 2006). Such gap between the rights
outlined in several conventions and documents and the international implementation or
follow-up to ensure that higher education systems are accessible and inclusive indicates a
need to understand the barriers that render these rights inapplicable to all.
National Refugee Law in Egypt
A substantial gap has been found in the literature regarding Egypt’s refugee laws
regulating their affairs including their access to higher education. Although Egypt has been
hosting refugees for a long time, there is neither a single national law nor a central governing
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body that regulates refugees’ status, rights, obligations, and issues (Grabska 2006). Egypt

  

ratified different conventions regulating refugees’ affairs in the country. The first step by
Egypt was signing a Memorandum of understanding (MoU) with the UNHCR office in Egypt
in 1954 with the objective of outlining UNHCR’s role and the government’s obligations.
Afterward, Egypt signed and ratified the 1951 Refugee Convention and its 1967 Protocol in
1981 as well as the Organization of African Union (AU) Convention governing the specific
aspects of refugee problems in Africa (Badawy 2010). A presidential decree No. 331 issued
in 1980 considered the 1951 convention as the national law regulating refugees’ affairs
(Sadek 2016). Nevertheless, Egypt still has no clear and well-defined laws to govern
refugees’ affairs in Egypt. This indicates that refugees’ access to higher education is provided
based on presidential decrees or foreigners’ laws which creates much ambiguity for their
situations.
Barriers Impeding Access to Higher Education
Extensive research has focused on exploring access barriers in the high-income and
upper-middle income countries where literature suffers from the absence of studies on
refugees’ access to higher education in low-income or lower-middle income countries.
Several studies argue that despite refugees’ aspirations to obtain higher education degrees,
many face different barriers in accessing higher education institutions (Streitwieser, Schmidt,
Glasener, and Bruk 2018; Schneider 2018; Bajwa et. Al., 2017; Morris-Lange and Brands
2016; Harris and Marlowe 2011; Perry and Mallozzi 2011; Stevenson and Willot 2007;). It is
important to highlight that these studies focus on barriers to accessing higher education in
Global North, as well as non-African refugees. Yet, these studies offer useful insights on the
barriers that could be applied to other contexts.
Barriers to access higher education found in the literature are categorized into
institutional, informational, financial, psychological, and social. Therefore, the next section
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will present studies highlighting those barriers as the main obstacles to refugees’ access to
higher education.
Institutional Barriers
For refugees, accessing higher education is often restricted in the hosting countries
where refugees’ affairs are either regulated by asylum or foreigners’ laws. It has been argued
that one of the main barriers is that higher education institutions might not have an inclusive
policy or standard protocol to respond to refugees’ needs to access higher education
(Schneider 2018). Such restrictive policies are explained by the established relationship
between citizenship and different social rights which place refugees and asylum seekers out
of the scope of these rights. Goastellec (2018) argues that throughout the historical formation
of nation-states, access to educational systems has been considered a social right to nationals.
In this context, displacement or migration is viewed as a phenomenon disrupting the social
rights regime. Accordingly, social rights have been expanded and associated with human
rights. However, differential access to certain resources or opportunities remains a huge
barrier. For example, tuition fees required to access higher education are determined based on
refugee students’ nationality.
Several studies highlighted that other institutional barriers facing refugees to access
higher education include: 1) lack of documentations (e.g. birth certificates, school
certificates, exam results, official transcripts), which most of the time are lost or left behind
in their home countries and hence, disabling them from completing the application process
given the strict procedures and requirements (Goastellec 2018; Platzer 2018; Zeus 2011;
Dryden-Peterson 2010), and 2) limited seats available for foreigners; some universities have a
certain quota for enrollment while giving priority to the citizens (Dryden-Peterson 2010).
Other studies emphasized the important role that language plays in building a connection
between ‘saying, doing, and being’ (Perry and Mallozzi 2011, 250). In this regard, language
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exposes people’s identities, practices, perspectives, experiences (Schneider 2018; Gee 2011);
through language, people are able to get involved in the world and have a place in society.
Accordingly, language barriers might hinder refugee students from fully participating in the
educational system.
Informational Barrier
Zeus (2009) introduces other two main barriers associated with refugees’ access to
higher education in refugee camps. The first barrier is that while modern universities are
associated with the idea of academic freedom, refugees living in camps are not considered
free and their freedom of movement is restricted. The second technical barrier includes lack
of information about available opportunities, and lack of proficiency in language and
interrupted education. Another study (Schneider 2018) on Syrian refugees and asylum
seekers and their ‘educational aspirations’ versus their actual experiences in accessing higher
education in Germany offered similar findings. The study reported that access barriers
include language, lack of information, lack of recognition of refugees’ qualifications and
abilities, lack of recognition of refugees’ experiences and challenges, and treating refugees as
international students.
The findings of Bajwa et al.’s study (2017) that explored the experiences of 41
participants in Canada including survivors of torture who fled their countries as refugees
yielded similar results suggesting that many participants face major challenges in accessing
adequate and reliable information to access educational services. They explained that
refugees’ lack of preparedness for higher education either in the country of asylum or the
country of resettlement makes them vulnerable to inadequate, inaccurate, or unreliable
information and guidance on higher education institutions, application process and procedure,
and available scholarships. Such challenge is complicated by additional challenges including
their refugee status and the lack of documents and credentials. Furthermore, the study linked
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refugees’ inability to access information and make well-informed decisions on higher

  

education to the absence of familial support or social connections and networks.
Financial Barrier
Another important and crucial barrier is an economic one. Refugees are often treated
as foreign students and as a result, they pay international students’ rate (Goastellec 2018;
Platzer 2018; Zeus 2011; Dryden-Peterson 2010). Given, refugee students’ financial
instability and family responsibility that might force them to engage in work to provide for
themselves or their families, their opportunities to enroll in higher education institutions
dwindle. (Schneider 2018; Platzer 2018).
Psychological Barrier
Furthermore, the psychological trauma experienced by refugees from displacement
situations as well as other traumas which stem from racial discrimination in the host country
constitutes another barrier (Goastellec 2018). Unfortunately, African people are usually
discriminated against and represented as violent, aggressive, dangerous, and under-educated
(Molla 2020; Perry and Mallozzi 2011). It is argued that bullying and racial discrimination
prevails where there are people of different linguistic, ethnic backgrounds and also in
contexts of refugees versus nationals (Dryden-Peterson 2015). Racial discrimination
contributes to their social exclusion and discrimination which in turn results in psychological
distress that drives refugee students to further exclude themselves.
Social Barrier
A study examining African refugees’ access to higher education has been focusing on
their social position within the host society and their social inclusion versus exclusion in
relation to their educational attainment (Molla 2020). The findings of the study reveal that
despite the existence of higher education equity policies, a very few number of refugees
managed to access higher education, and fewer managed to complete their undergraduate
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degrees. Such findings were attributed to the disadvantage that refugees face inside and

  

outside the educational system (Molla 2020). ‘Social disadvantage’ refers to the difficulties
that obstruct individuals from accessing a particular opportunity and that prevent individuals
from fully participating in the community (Vinson, Rawsthorne, Beavis, and Ericson 2015).
In that sense, social disadvantage is the lack of economic resources that prevent people from
meeting their needs, including poor health conditions, lack of education, deprivation,
discrimination, and exclusion (Molla 2020). Unfortunately, refugees are often socially
disadvantaged; they are socially excluded, subject to racial discrimination and biases, they
suffer from economic hardship, psychological trauma, and cultural dissonance (Molla 2020).
In addition, the language barrier, lack of academic qualifications and preparations, and
differences in culture contribute to their social disadvantage.
When all these factors are combined, they result in major inequality in terms of access
to services and opportunities as well as benefit from the available resources. For better
engagement within the host society, African refugees are required to have knowledge,
language, skills, and confidence. From this standpoint, the social engagement of African
refugees is expressed through their active participation in social life including the capability
to participate in education, build trust with nationals, and build local networks and
connections (Molla 2020). Another study focused on Sudanese refugees’ access to higher
education, sheds the light on the gender of students as a barrier to their inclusion (Hatoss and
Huijser 2010). The researchers argue that Sudanese refugee women are particularly at risk
and face various barriers relating to culture and language when it comes to accessing
educational opportunities (Hatoss and Huijser 2010). It is argued that refugees migrate from
their country of origin where they occupy a good social position to a host country where they
are often marginalized which makes them less privileged than natives. In this sense, female
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refugees are regarded as vulnerable and are often marginalized which makes them subject to
forms of discrimination or exclusion from higher education (Hatoss and Huijser 2010).
Having explored the barriers preventing them from accessing higher education, it is
essential to explore how different types of capital might facilitate refugees’ access to higher
education institutions. Therefore, the next section will explore relevant studies that explored
the role of capital in facilitating refugees’ access to higher education. These studies were
conducted in the UK (Burnell 2015; Morrice 2013; Stevenson and Willott 2008), Australia
(Harvey and Mallman 2019; Dumenden 2011), Germany (Gericke, Burmeister, Lowe, Deller,
and Pundt 2018), New Zealand (Elliott and Yusuf 2014), Ireland (O’Brien and Fathaigh
2005) and Norway (Abamosa 2020).
The Role of Capital in Facilitating Refugees Access to Higher Education
Morrice’s study (2013) offers a good application of Bourdieu’s framework of capital,
field, and habitus. Morrice investigated migrants’ experiences as they navigate higher
education by outlining four case studies. The findings of the study revealed that refugees’
habitus was shaped by their pre-displacement experience which continues to have a role in
shaping their aspirations and behavior in host countries. Their new post–migratory
experiences including social inequalities, poverty, and psychological traumas shape their
habitus.
A study from Australia (Molla 2020) explores African refugees’ participation in
higher education through analyzing policy papers and statistical data in the light of the
capability approach and social justice theory. This study indicates that only one in ten African
refugee students was able to access higher education in the first five years since their arrival
in Australia and very few were able to complete their studies at universities. It is suggested
that economic, cultural, and social resources impact refugee students’ capacity to navigate
educational opportunities. The findings of this study revealed that limited social connections
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and networks, language barrier, and financial problems impact refugees’ ability to access

  

higher education.
Similarly, Harvey and Mallman (2019) conducted a study at two Australian
universities on the new migrants’ experiences in higher education. The results showed that
migrants’ lack of cultural capital that is recognized by higher education institutions
significantly contributes to their exclusion, marginalization, and under-representation.
Bonding and Bridging Social Capital
In the field of migration study, there is an assumption among scholars that strong
bonds of friendship and kin networks are important sources of social capital that can facilitate
migrants’ integration within the host society (Ryan 2011). However, while connections and
networks are regarded as useful social capital, not all connections are equally beneficial or
facilitate refugees’ social mobility. This was highlighted by Granovetter (1983) who
emphasized the importance of the ‘weak ties’ over ‘strong ties’ between the same ethnic
social groups. He explains that this type of ‘weak ties’ offers members of the group the
chance to access wider sources of information beyond the information available within their
social group. In this sense, social ties are most beneficial and effective when they allow
people to access various sources of information (Bourdieu 1986). To this point, we need to
make a distinction between different types of social capital which includes different networks
and relations, namely, bonding and bridging social capital (Putnam 2000).
On the one hand, bonding social capital refers to social ties that are built among
people who have similar norms or values, or the same ethnic or national backgrounds
(Gericke, et al. 2018; Putnam 2000). On the other hand, bridging social capital refers to the
networks and connections refugees make with people from host societies such as social
workers or friends with different ethnic or national background (Gericke, et al. 2018; Putnam
2000). These two terms differentiate between social ties and affiliations based on ethnic or
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cultural similarity. Given people’s dissimilarity, ties or networks work as a bridge between
dissimilar social groups (Gericke et al. 2018). Putnam (2000) argues that although bonding
ties might protect vulnerable and disadvantaged groups like refugees or migrants from
bullying or discrimination, this type of network detaches these groups from various forms of
information about the host society. Therefore, bonding networks are not always beneficial for
refugees while bridging networks can be considered a means to facilitate refugees’ social
mobility and integration within the host society. Furthermore, other types of social capital
were identified to include: ‘obligation and expectation’ such as doing and receiving favors
from others, ‘information channels’ such as sharing important and useful information that
might facilitate certain action, and ‘social norms’ such as shared community standards and
values that guide people’s behaviors and actions (Coleman 1988, 95).
Elliott and Yusuf (2014) explained in their study how bonding, bridging and linking
social capital helped eight Somali refugees to integrate into the New Zealand society. The
findings of this study indicated that bonding social capital provided emotional and social
support to refugees. In addition, linking and bridging social capital were beneficial to the
refugee community in the sense that it builds improved respect and understanding for
refugees’ experiences and also improves connections and networks among all segments of
the wider society.
Likewise, Abamosa (2020) studied the role of social capital in six refugees’ pathways
into higher education in Norway. Based on participants’ narratives, it is reported that refugees
possess one or more types of social capital, bridging, bonding, and linking which have a
significant role in refugees’ access to higher education. These forms of social capital help
refugees access information regarding higher education such as documents recognition,
determination, and motivation. It is reported that refugees who possess linking and bridging
social capital indicated an ability to access information on higher education and qualification
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recognition. Likewise, refugees with bonding social capital indicated that having familial or
peers support is useful in gaining motivation, determination, and psychological and emotional
support which affect their decision to pursue higher education.
Emotional Capital and Social Exclusion
It is not always the type of social connections or networks that obstruct people’s
ability to gain access to different sources of information. It is argued that networks might be
constructed in a way that excludes other groups from bonding with them (Ryan 2011). This
might relate to issues of discrimination or abuse of the most vulnerable groups. In addition,
social exclusion occurs due to people’s perception of themselves as more vulnerable and
disadvantaged (Ryan 2011). In the refugee context, the lack of economic or cultural capital
might negatively impact refugees’ perceptions of themselves as less qualified to make
bonding connections with the host society. In this respect, refugees’ perception of their place
in the social world is undermined by various factors such as their economic status, language,
and expectations (Ryan 2011).
O’Brien and Fathaigh (2005) used Bourdieu’s Capital Framework as an approach for
social inclusion of under-represented and disadvantaged groups and to explain how specific
social groups are more able to mobilize their capital than others. As per Bourdieu’s Capital
Framework, people are capable of making a change through utilizing their capital. Relevant
to the field of refugee education and social exclusion is the concept of ‘emotional capital’
introduced by Reay (2000) which mainly focuses on the role of parents’ emotional
involvement in their children’s education. She further explains that emotional capital comes
in the form of qualities such as love, attention, time devoted to children, support, and care,
which in turn impact children’s success in education (Reay 2000). This is particularly
important in refugees’ contexts as many refugees are suffering psychological traumas which
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affect their emotional capital. Also, many refugee adolescents are unaccompanied and

  

accordingly, are deprived of such emotional support and lack emotional capital themselves.
Bourdieu’s Capital Framework Application to Refugees’ Education: A Justification of
the Model
Bourdieu’s framework started to evolve in the late 70s to explain the unequal access
to education between different social classes in the society through examining the various
types of capital that contribute to such inequality (Deer 2003). However, the changes and
development that happened in the educational sector have made major changes in the theory
application. Although the educational sector has become more inclusive and the distinction
between different social classes has relatively diminished, there are still disadvantaged
groups who cannot access higher education due to the widespread belief that higher education
is only awarded on a merit basis. Therefore, a growing body of literature applied Bourdieu’s
theory to social inclusion of disadvantaged groups (O’Brien and Fathaigh 2005), access to
higher education (Burnell 2015; Deer 2003), the structural obstacles to higher education, and
the strategies that can be utilized by learners to acquire different capital that is necessary to
access higher education (Dumenden 2011; Kanno and Varghese 2010; Stevenson and Willott
2008). On the other hand, there have been different studies that used Bourdieu’s Capital
Framework as an approach to specifically explore students’ access to higher education from
refugee or migrant backgrounds (Birtwell et al. 2020; Harvey and Mallman 2019; Morrice
2013; Kanno and Varghese 2010; Morrice 2009; Stevenson and Willott 2008;).
Although one view considers learners as having the agency and the capability of
navigating their own educational paths (Dumenden 2011), other arguments maintain that
structural barriers such as recognition of qualifications and certificates, discrimination, and
financial requirements impact refugees’ agency to pursue higher education (Morrice 2009).
Therefore, contrary to the traditional view that focuses on what students lack to access higher
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education, other studies and approaches maintained that it is not always necessary that

  

students lack the capital needed to access higher education or employment but rather it is the
potential valuable capital students have that the field is failing to recognize (Morrice 2009;
Harvey and Mallman 2019). This view maintains that higher education institutions are liable
for not recognizing the different valuable forms of capital students have.
In that sense, refugees’ access to higher education is not only contingent upon forms
of capital they have but also contingent upon the institutional and structural barriers that
affect and shape their ability to use their capital to access higher education. Accordingly, this
framework is particularly useful for this study as it helps clarify the relationship between
refugees’ agency and the structure of the host society. Since this study explores the barriers
refugee students face to access higher education, Bourdieu’s framework will allow us to
capture refugees’ perspectives and perceptions of the barriers they face to access higher
education in Egypt.

  

39  

  
  
  

  
Chapter III
Methodology
This research is a qualitative, phenomenological study that explores African refugee

students’ perspectives and experiences of the challenges they face to access higher education
in Egypt as a host country. Based on Bourdieu’s capital framework (1984), this research
seeks to identify barriers that explain African refugee students’ inability to access higher
education in Egypt. Accordingly, this chapter introduces the focus of this research, research
design, participants, data collection tools and procedures, data analysis, research limitations,
and ethical issues.
Research Design
According to Marvasti (2004), qualitative methodology is helpful in providing a
detailed explanation, description, and analysis of a specific phenomenon, and situation, or
human experience. In a similar vein, a phenomenological study is useful for examining the
human experience from the subject’s perspective; therefore, it adopts a descriptive method
(Knaack 1984). It helps understand a specific problem from the perspectives of people
involved in it and therefore, it is effective in collecting information relating to culture, values,
behaviors, opinions, or social experiences of a specific population or group (Gues, Mack,
MaCqueen, and Namey 2005). Therefore, this research uses a qualitative phenomenological
approach to explore the challenges facing African refugee students to access higher education
institutions in Egypt.
Since there is a lack of refugee asylum law and an absence of official records and
studies on refugees’ access to higher education in Egypt, the phenomenological approach is
effective and useful for this research to provide meaningful contextual descriptions of
African refugee students’ experiences and perspectives of the challenges they face to access
higher education and how they cope with these challenges. This approach is also helpful to
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gain useful insights into the needs and resources that might help them overcome these

  

challenges. Furthermore, it is useful for proposing recommendations that address refugees’
needs based on the findings of the study.
Participants
For the semi-structured interviews in this study, the research used purposive sampling
to recruit African refugee students in Egypt. The sample included 15 individuals seeking to
be enrolled at any higher education institution. Interview questions were translated from
English to Arabic to accommodate different speakers. Marvasti (2004) argues that
interviewing minorities from different racial backgrounds requires awareness of their
situations and cultures. Based on the researcher’s fieldwork experience with refugees,
African refugee students tend to be shy and reluctant to speak up. Therefore, it was a bit
challenging to interview African refugee students and get their answers. Accordingly, it was
important to encourage them to speak out. One strategy for conducting interviews with racial
minorities is to use the self-disclosure technique which means sharing one’s own experience
to help students build trust (Marvasti, 2004). Possible bad experiences or mistreatment such
as bullying and abuse could discourage refugee students from participating in this study;
therefore, the researcher clearly explained the purpose of the interview to eliminate any fear
or suspicions.
To maintain their confidentiality, each of the participants was assigned a code. Table
1 contains demographic information about the sample.
Table 1 Participants Coding System

  

Nationality

Gender

Code

Sudan

Female

Part.1

Sudan

Female

Part.2

Sudan

Female

Part.3
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Sudan

Male

Part.4

Sudan

Male

Part.5

Sudan

Male

Part.6

Sudan

Male

Part.7

Eritrea

Female

Part.8

Eritrea

Male

Part.9

Eritrea

Male

Part.10

South Sudan

Female

Part.11

South Sudan

Male

Part.12

Somalia

Male

Part.13

Somalia

Male

Part.14

Ethiopia

Male

Part.15

Nature of the Setting
Participants were recruited from Catholic Relief Services (CRS) where refugee
students apply or register for university scholarships to enroll at public or private universities
in Egypt. The researcher obtained CRS’s approval to access refugee students’ contact
information and reach out to them for participation in the study. Participants were contacted,
and the researcher obtained their approval prior to the interviews. Interviews were conducted
virtually through phone calls as a means of communication between the researcher and
participants for data collection. In preparation for the interviews, an audio recording was
determined to be used through phone recording and each interview was scheduled for 30
minutes with 15 minutes intervals between interviews. During the phone interview, the
researcher introduced herself, informed the participants of the purpose of the research, the
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confidentiality of the data collected, note-taking, and audiotaping, and finally obtained their
consent to participate in the study.
Data Collection Methods
Data were collected through semi-structured interviews. This research is built upon
primary and secondary data sources. For the primary data, the researcher used semistructured interviews with African refugee students. The objective of conducting interviews
is to gain an in-depth understanding of refugee students’ current experiences to access higher
education institutions in Egypt. Conducting interviews allowed the researcher to assess the
challenges that refugee students face and whether any recommendations can be reached given
the contextual and socio-economic situations. The interview consisted of eight open-ended
questions that guided the interview and helped capture participants’ perceptions and
experiences of the potential barriers that prevent them to access higher education in Egypt
(see Appendix D). For the secondary data, the researcher navigated different research engines
such as UNHCR Website, AUC Library, Google Scholar, and Egyptian Knowledge Bank to
obtain relevant literature and information on the topic and then establish a connection
between secondary sources and personal experiences from the primary data.
Data Analysis
Data analysis is mainly searching and organizing transcripts, notes, or other materials
and making sense of such data to increase our understanding of a particular phenomenon
(Wong 2008). According to Wong (2008), qualitative data offer unstructured rich information
in the form of words. In that sense, data analysis in qualitative research requires reading
through many transcripts in search for themes and categories depending on the similarities
and differences that have been found in participants’ responses (Wong 2008). Therefore, data
analysis involves coding, categorizing data, identifying themes or patterns to reduce the
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amount of raw data we have and developing a logical understanding and evidence (Wong

  

2008).
This type of data analysis is called ‘thematic analysis’ which is defined as identifying
patterns and themes across the qualitative data (Lester, Cho, and Lochmiller 2020). Thus, this
research uses a thematic analysis approach for data analysis for the ‘theoretical flexibility’
that it offers (Lester, Cho, and Lochmiller 2020). Given that this research seeks to explore
African refugee students’ perspectives and perceptions of barriers to higher education, the
thematic analysis offers great flexibility to generate meaningful understanding and relevant
analysis and to reach theory-driven findings.
Following Lester, Cho, and Lochmiller’s (2020) phases to conduct analysis to
qualitative research, five steps have been done which are: 1) collect and organize data from
interviews, 2) transcribe the data, 3) familiarize oneself with data set through close and
careful listening to recordings and reading through transcriptions, 4) coding the data, and 5)
finally generating themes and categories. The thematic analysis of the collected data was
done manually through transcribing data into written texts, sentences and phrases were
highlighted and sorted out together under labels relevant to the challenges or barriers, and
finally, they were categorized into four main themes that emerged from participants’
responses to the questions relating to the factors preventing African refugee students from
enrolling at higher education institutions in Egypt. Some participants’ answers and exact
phrases were quoted to provide more clarification on their perspectives.
Trustworthiness of the Study
Trustworthiness in qualitative studies refers to the truthfulness and accuracy of the
research and it is important to establish to evaluate its worth (Lincoln and Guba 1985).
Lincoln and Guba (1985) proposed different criteria to ensure the trustworthiness of the
research namely credibility, transferability, dependability, and conformability.
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Credibility refers to the correct representation of participants’ perspectives and views

(Tobin and Begley 2004). Lincoln and Guba (1985) offered different techniques to ensure the
credibility of the research including prolonged engagement, triangulation, member checking,
persistent observation, and peer debriefing. To establish credibility, the researcher used the
member checking technique during interviews and at the end of the data collection process.
The researcher shared transcripts of the interviews with participants as an opportunity for
them to check and confirm whether their perspectives and words were captured correctly as
intended.
Transferability refers to the applicability and generalizability of the research findings
to other contexts and other participants or groups (Lincoln and Guba 1985). Lincoln and
Guba (1985) argue that it is the responsibility of the researcher to provide sufficient
information about the fieldwork to help the reader transfer the findings to other contexts. To
ensure the transferability of the research, the researcher provided a detailed description of the
study procedures and participants including the number of participants and data collection
tools and methods.
The dependability of the study shows that research findings are consistent and can be
repeated over time and under other circumstances (Lincoln and Guba 1985). To establish
research dependability, the researcher ensured that the research process including research
design and implementation, data collection, and data analysis are all clearly reported and
documented in detail to enable other researchers to repeat the work.
Conformability refers to the researcher’s degree of objectivity (Lincoln and Guba
1985). In other words, conformability shows to what extent the research findings are
reflective of participants’ perspectives and opinions, not the researcher’s bias or preferences.
To establish the conformability of the research, the researcher outlined the reasons for
adopting a certain methodology or approach over another as well as the logic for the selection
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of participants in the study. The researcher also kept a journal to document all the personal
beliefs and predispositions that emerged based on participants’ responses to eliminate any
kind of subjective bias while documenting the research findings.
Research Limitations
One limitation encountered during conducting this research was the lack of official
records about refugees’ rights as well as an asylum law governing refugees’ access to higher
education in Egypt. This resulted in relying only on subjective narratives by students
regarding what they deem to be their rights and the barriers to access higher education.
Consequently, participants’ subjective accounts might not be representative of the experience
of others in similar groups. In addition, establishing if refugee students’ narrative is accurate
reflection of the facts is another challenge. In turn, the researcher relied on similar studies’
findings presented in the literature review, explored the scattered policies found to be
discussed in these studies on the local context to reach a more comprehensive conclusion of
the matter.
Ethical Issues
In compliance with AUC policies and regulations, the approval of the Institutional
Review Board (IRB) was obtained for this research. Participants’ consent to participate in
this study was obtained and the consent form was read to participants since the interview was
conducted over the phone. They were informed of their rights including the purpose of this
study, that participation is voluntary and that they are able to withdraw anytime with no
consequences, the benefits of the study, and the confidentiality of the information they share.
There are minimal risks to the participants involved in this study that might emanate from
reflecting on their experiences affecting their psychological wellbeing and preventing them
from accessing higher education. Finally, they were informed that the records of the
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interview will be kept on a secured laptop with a password for three years as per AUC IRB
policy.
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Chapter IV
Findings of the Study
The findings derived from interviews conducted with African refugee students

seeking to enroll at higher education institutions in Egypt offer valuable insights into the
barriers they face in accessing universities in Egypt as a host country. The identified barriers
to access higher education were grouped and categorized into four main themes that respond
to the research questions: social barriers, economic barriers, psychological barriers, and
procedural barriers.
Social Barrier and Inequality
In examining the social factors that prevent African refugee students to access higher
education in Egypt, issues relating to social inequality and lack of social networks and
connections were cited among the barriers that obstruct refugees’ access to higher education
in Egypt. To capture African refugee students’ perception of the factors causing social
inequality, they provided different answers based on each one’s own experience and
perspective. Based on participants’ answers, refugee status, socio-economic status,
documentation, recognition of qualifications, and protection issues were among the factors
that they perceive to contribute to their sense of social inequality and the increased gap
between African refugee students and their Egyptian counterparts in terms of access to
Egyptian universities.
Refugee Status Participants expressed that priority is given to Egyptians who have
secured places within Egyptian universities tuition-free while any non-Egyptian students
including refugees pay the tuition fees at the international student rate up to 7000. They also
expressed that non-Egyptians access higher education based on their nationality and not their
refugee status. According to the Central Department for Foreign Students’ Affairs in Egypt,
the tuition rate is determined based on the major and student’s nationality (Cairo University
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2017). For example, Sudanese students are allowed to enroll in Egyptian universities with a
discounted tuition rate up to 90% (Kamal 2019). In that sense, students from other nations
may face major challenges to access higher education at a discounted rate, unlike their
Sudanese counterparts. UNHCR card is not recognized as an official document to apply for
university. According to the Central Department for Foreign Students’ Affairs (2021), the
required identification document is a valid passport which does not available with the
majority of refugees. Therefore, refugee status is reported to be a major obstacle that prevents
African refugee students from accessing higher education in Egypt. According to participant
part.14, “I have been a refugee since I was born; I am never treated on an equal basis to
nationals. Why can’t I have a passport? Because of [the] UNHCR card many people are
trapped and can’t have an ordinary life like citizens.”. Unfortunately, the lack of a valid
passport means that the student will be unable to enroll at any Egyptian university. In that
sense, refugee students are trapped in a deadlock situation where they don’t have the required
documents for admission in the first place.
Documentation and Qualification Recognition Participants pointed out that lack of
documentation and lack of qualifications recognition contribute to their sense of social
inequality. Required documents for university admission are the original copy of the high
school certificate, valid passport, and birth certificate (Central Department for Foreign
Students’ Affairs 2021). The majority of participants reported that they do not have a valid
passport or certificate to apply for universities. According to part.8, “Eritrean certificate is
not accepted in Egyptian universities, and I don’t have a passport and therefore I have a
problem in getting accepted in a university in Egypt.” Part.15 stated, “I don’t have
documents. I had a soft copy of the documents on my email, but I lost my email account and
could not retrieve my documents.” Participants highlighted that even if some students from
specific nationalities are allowed to access a university with a discounted rate, the majority
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are unable to present their official documentation such as passports or required certifications
because it is either expired or lost. According to part.13, “When I fled my country, I did not
take any documents and when I arrived in the host country, I found that my documents are
not complete, but I can’t go back to my home country to re-issue the lost document or to
verify my certificate.”
Lack of Protection Two participants reported that refugee students face racial
incidents such as stalking, harassment, and so forth either by fellow students or ordinary
Egyptian citizens in the streets which they reported to increase their sense of social
inequality. They expressed that racial discrimination and bullying are among the common
protection incidents that African refugee students are subject to. According to part.2, “...To
Egyptians, refugees are intruders who came to their country and share their resources with
them.” Other participants pointed out that racial discrimination takes place inside universities
as well and that university professors treat Egyptians more favorably than refugees. Part. 3,
“harassment and bullying take place inside and outside universities. However, it happens
more often outside the university environment because people are not aware of different
cultures, but students are well educated and some of them respect the different other.”
Although there was consensus among participants that such incidents contribute to their sense
of social inequality, they had a different experience on how such incidents affect them and
how they deal with it. Some participants reported that although it affects their psychological
wellbeing, they don’t pay attention and ignore such incidents while other participants
reported that it greatly affects their psychological wellbeing to the extent that they are
discouraged to apply for university or drop out of it.
Socio-Economic Status Refugees’ socio-economic status was the most common
factor that was cited by the majority of the participants as a significant contributor to social
inequality between refugees and Egyptians. It was reported that opportunities for refugees are
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very limited when it comes to accessing higher education for different reasons. In fact, the
Egyptian government clarified that Egypt made reservations to Article 22(1) relating to
access to primary education, Article 23 relating to public relief, and Article 24 relating to
labor legislation and social security because these articles make refugees equal to nationals
(UN General Assembly 1948). Participants noted that such inequality is very apparent when
refugees are unable to enroll at Egyptian universities without a scholarship to fund their
studies whereas Egyptians study at a free rate as per the subsidization policy for education
including higher education (Assaad 2010). Part.6 stated, “There is inequality because I pay
much tuition fees whereas Egyptians pay very little.”. Part. 6 elaborated on such inequality by
stating “In the faculty of Pharmacy, Egyptians pay the tuition fees in pounds (800 EGP)
while refugees pay in dollars (5000 USD) which is a significant amount of money that many
people cannot afford.” Given the poor financial situation of African refugees, where many
caregivers have no source of income, they become unable to access higher education. A work
permit is difficult to be obtained in Egypt due to Article 11 of Resolution 390 issued in 1982
which requires the employers to submit proof that there is not any available Egyptian national
to do the work (Sadek 2013).
Language barrier were cited to be among the factors contributing to social
inequality experienced by refugees. Part.6 enrolled in the faculty of Pharmacy stated,
“Refugees in Egypt are not native speakers and the majority of them don’t speak Arabic and
given that professors sometimes use a mix of English and Arabic while teaching, refugees
might face major difficulties to succeed in universities.” Part.7 stated, “Sudan is the only
country where the teaching language is Arabic so students from other African countries who
don’t speak Arabic face major difficulties enrolling at Egyptian universities or even drop out
if they managed to enroll.” In addition, the academic background was mentioned as a factor
contributing to the social inequality because many refugees study in community schools with
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low quality and therefore their academic background is not good enough to allow them to

  

compete with nationals in higher education institutions, and eventually, they might drop out
of the university due to their low academic performance.
Social Networks and Connections
In examining their perspectives of how social networks and connections impact their
access to higher education, study participants linked the lack of information on university
application procedures, admission requirements, and available scholarships due to the
absence or limited social networks or connections.
Lack of Information
When asking participants about the role of social networks and connections in helping
them access higher education, participants’ responses indicate that lack of information and
awareness of the application procedures and the available scholarships is closely related to
the lack of social networks and connections. Participants expressed that they are unaware of
the required procedures of application and that the information they have is usually
incomplete and inaccurate. In that sense, there was consensus among them that building
networks and connections with other people are useful in terms of getting information about
the application process, available scholarships, and gaining motivation and social recognition.
However, some of the participants disagreed about whether having social networks with
Egyptians or refugees is more beneficial to them. Part.15 stated, “Social connections and
networks with refugees are better than with Egyptians because among them I will not feel
like a refugee or alien.” Part.12 expressed that connections with refugees are more beneficial
because they are from the same background and have similar situations which make them
more aware of the application process and requirements. Other participants considered that
connections with Egyptians and refugees are both beneficial and complete each other;
Egyptians guide you when it comes to procedures or work opportunities while refugees
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provide emotional support. Part. 2 stated, “Lack of social connections and networks result in
social anxiety or fear of the outside world and therefore suffer from psychological problems.”
In addition, social networks and connections were perceived by participants to help
refugees integrate within the society as they increase social recognition and adaptation to new
cultures and peaceful co-existence. Part. 14 stated, “Lack of social connections and networks
contributes to refugee students’ frustration and demotivation.” Part.4 stated, “If students
found other refugee students to encourage them and share their experiences with them, it will
help motivate them to enroll at university.” Connections and networks with refugee students
enrolled in a university turned out to encourage other students to apply to universities. Part.11
stated, “If I know anyone in university to motivate me, I will have the desire to enroll as
well.” Three participants considered that social networks and connections are not useful at all
as they consider enrolling at universities is completely dependent on fees and academic
performance in high school. For example, part.9 stated “I have never met anyone who can
help me to enroll at a university. Connections are not useful at all because admission is only
based on your academic grades at high school and the tuition fees required.”
Economic Barrier
In terms of the economic factors preventing African refugee students from accessing
higher education, the reported challenges were mainly focused on the exaggerated tuition
fees. Participants agreed that other living expenses, and unemployment or low-income jobs
worsen their financial situation and exacerbate the problem.
High Tuition Fees
There was a consensus among participants on the expensive international student rate
for students planning to enroll at higher education institutions in Egypt. Participants reported
that tuition fees are determined based on the nationality, major, and type of higher education
institutions whether public or private. Tuition fees were reported to range from 500 USD to
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7,500 USD per year which participants considered as beyond their capacity to afford as

  

refugees.
Part.13 stated:
I applied for a political science major in public and private universities, and I found
that the required tuition fees were 4,000 to 5,000 Euros excluding the additional
registration fees. I can afford the additional fees that I pay in Egyptian pounds, but I
can’t afford the EURO fees.
Part.8, enrolled in Physiotherapy major in Cairo University, stated “I am required to pay
6,000 USD, but I have not paid them yet”. Although universities allow students to complete
their application without paying the tuition fees, students are either deprived of entering
exams or their final results will not be announced if they did not pay tuition fees by the end of
the first academic year. As a result, they drop out. Part.5 stated:
If I can’t pay the tuition fees all at once, the university allows me to pay part of it in
installments but if I still did not manage to pay the installments, my final results will
not be announced, and I will not be able to progress to the next academic year until I
pay the fees.
Other Living and Study Expenses
Besides the high tuition fees required from African refugee students, participants
reported that additional study expenses, as well as other living expenses, constitute another
major financial challenge. Participants expressed that study expenses include transportation,
books, materials and tools, and projects. Part.4, studying dentistry at Cairo University, stated
“The materials and tools required cost 16,000 to 17,000 EGP”. In addition to the study
expenses, participants agreed that they can barely afford their living expenses such as rent,
food, utility bills, and residency renewal fees. Such living expenses aggravate their financial
situation and create financial pressures on them which makes it problematic to enroll at
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higher education institutions. Part.11 stated “… My father passed away once we arrived in
Egypt. We had nothing. I was studying back in my country, but the war turned my life upside
down, and I can’t resume my study here given our financial situation.” Furthermore,
participants expressed that siblings’ education creates financial pressure on the caregiver.
Part.14 stated:
The cost of education for one person is very expensive. Just imagine if you had other
three siblings at university age. How can the caregiver provide for all of them? So
most of the time, the eldest son will be forced to work to help the family, but the
youngest son might have the opportunity to study. My eldest brother left the
university in his second year to support the family.
Also, part.15 stated:
I can’t earn my living or pay the rental fees. I am married, and I have a little daughter
which means I can’t study because of the financial challenges I’m facing…
University tuition fees will be very expensive to afford.
Unemployment
When asking participants about unemployment and how it prevents them from
accessing higher education, they expressed a consensus that employment will not facilitate
their access to higher education due to two factors: the lack of decent job opportunities and
low salaries. Participants agreed that the lack of job opportunities is due to the high
unemployment rate in the country and the lack of academic qualifications required for decent
and well-paid jobs. They expressed that the available job opportunities are domestic work or
daily physical work which is not acceptable for some families especially for girls due to its
potential safety risks. Also, priority is given to Egyptians in certain jobs. Part.6 stated, “… I
wanted to work in a call center, and I applied but I was told that this job accepts Egyptians
only.” In addition, participants reported that the unavailability of part-time jobs poses another
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challenge to access higher education. Part.5 stated, “as a student, you need to be dedicating
all your time to your study, but we are forced to work more than study and we have to be
absent from university on some days of the week for work duties and this will definitely
affect the academic results.” Part.6 stated:
Employers will need to be understanding of your situation as a student who has exams
and you might need to take days off to study but this understanding does not exist in
the job market, at least in the types of jobs that refugees work for.
Participants agreed that the salary they earn is not proportionate to the tuition fees
they are required to pay for university. Part.10 stated, “I work, and I earn 2,500 EGP while
the university tuition fees are 6,000 or 7,000 USD”. Given the financial challenges facing
refugees, participants reported that families prioritize work over study. Part.1 stated, “Some
families use their children to work and support the family financially instead of studying.”
Psychological Barrier
Issues including bullying, vulnerability associated with refugee status, absence of
caregiver or support system, and financial situation were reported among the factors affecting
African refugee students’ psychological wellbeing and consequently preventing them from
accessing higher education institutions in Egypt.
Bullying
The majority of participants agreed that African refugees are subject to bullying due
to their dark skin color and spoken language. Participants expressed that such bullying is the
reason why refugees cannot integrate within the society and cannot access different services.
They elaborated that sense of disrespect and feelings of low self-esteem that they experience
are results of bullying that the African community in Egypt is subject to. Part.7 stated:
Bullying affects my psychological well-being, and it does not allow me to adapt to the
new society. There are students who don’t accept other cultures…I tried to make
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friends, but I failed. Every time I tried to get closer to them, I ended up being alone.
So, it is depressing.

Participants reported that even if they are enrolled in a university, they might drop out due to
bullying. Part.3 stated “I am subject to many situations where I got bullied and discriminated
against. If I was not wise enough, I would have stopped everything I do and never get out of
my house.”
Participants experienced racial harassment and expressed consensus on being called
names such as “Badingana/Eggplant”, “Samara/Black” and “chocolate” for having dark skin
color. Part.10 stated “I know a colleague who dropped out of the university because of
bullying. Students used to call him “Black”. He felt disrespected.” Part.15 stated, “I
registered for an HR [human resources] course and while attending the first class, I found
people are laughing at me because I am Ethiopian, so I dropped out of the course.”
Participants agreed that language is also among the factors that trigger bullying. Part.12
stated:
Bullying happens everywhere but being bullied as a refugee is much worse because
you are vulnerable. You don’t even speak the language of the host country and are
unable to respond to those who bully you or report the situation to the police
department.
Two participants had a contrary experience where they reported that bullying does not
happen often in Egypt and that they never experienced an incident where they were bullied
by Egyptians. In addition, although the majority of participants experienced bullying
incidents, some of them reported that they do not believe that it prevents them from pursuing
their education because their aim is much higher.
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Participants agreed on common factors that affect their psychological wellbeing
including refugees’ situation and vulnerability, lack of motivation, lack of support systems
and resilience, and financial situation. Part.8 stated, “…we suffer from depression due to past
experiences as refugees such as being smuggled to the host country and the traumas we go
through due to war.” Participants expressed their feelings of alienation in the host society and
how the lack of integration negatively impacts their psychological wellbeing. Part.2 stated,
“…Feelings of alienation and that it is not your country create a sense of fear, stress,
anticipation, and sense of insecurity which adds to your psychological pressure.” In addition,
social inequality and having a refugee status were reported among the factors that affect
African refugee students’ psychological wellbeing. Part.10 stated, “…The fact that I want to
continue my education, but I can’t. This makes me feel there is no equality. Everyone sees
you as a refugee with a different nationality and that affects me.”
Participants agreed that lack of motivation, lack of support systems, and social
instability negatively affect their psychological wellbeing. Part.12 stated “Social instability
and lack of experience or friends who support him, the person can’t overcome his problems
alone. Lack of resilience and inability to cope with problems result in self-exclusion.” They
expressed that without prospects for future careers given their refugee status and their
inability to obtain work permits inflicts them with frustration and disappointment. Part.10
stated “The fact that I will not be able to work in the same field that I studied hard makes me
frustrated. There is no motivation to study.” Participants elaborated that peers’ influence has
a major impact on their psychological wellbeing. They are negatively affected by those who
are often frustrated or depressed due to their situations. Part.14 stated:
I have only one friend who studies at university. But I have other 20 friends frustrated
and have no hope whatsoever of what they can accomplish. They have a strong belief
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that they will never reach their goals. Unfortunately, this state of depression
negatively impacts other people as well.
Furthermore, participants pointed out that the absence of a caregiver or breadwinner

deprives them of support, motivation, and a sense of financial stability. Part.3 stated:
My father is missing since I was in Sudan and did not come with us to Egypt. I have
only my mother and I see her working very hard to provide for me. This negatively
affects my psychological well-being to a large extent…when you don’t have anyone
to provide for you financially and support you emotionally, you become frustrated
and feel it is impossible to enroll at university…your goal becomes to provide for
yourself with food and drink. There is no one who encourages you to pursue your
studies.
Part.11 stated “…I don’t have a breadwinner and that affects me. Some people come to Egypt
without a breadwinner, so they have to work instead of study.”
Other Barriers
When asking participants for other additional factors that prevent them from
accessing higher education in Egypt, they mentioned common factors that can be labeled
under procedural factors such as bureaucracy in public services including foreign students’
affairs office, the problematic financial transaction in banks that is time-consuming,
scholarships’ requirements that leaves out many students who want to enroll but do not meet
the criteria, and finally, the challenging process of recognition and equation of certificates
and qualification. Part.8 stated “…One of the requirements of the scholarship offered by
Catholic Relief Services is to enroll at a university for a duration of four years but for some
students they are already enrolled in year two. Subsequently, they don’t get accepted.” In
addition, participants pointed out that educational background affects students’ academic
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performance and therefore might prevent some students to be able to progress in university.
Part.1 stated:
In Egypt study is difficult due to the different curriculum. For example, a person
studies a particular curriculum in his country of origin and comes here and finds a
totally different curriculum that is more difficult… also the language of instruction is
different and some people find it difficult to understand the subjects taught and
accordingly might drop out…I know some friends from South Sudan and Nigeria who
dropped out because professors were speaking Arabic while my colleagues speak
English or French.
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Chapter V
Discussion of Findings
Next, participants’ perspectives of the barriers preventing them from accessing higher

education are discussed and analyzed in the light of Bourdieu’s Capital Framework and other
studies presented in the literature review under four main themes: social, economic,
psychological, and procedural barriers.
Question One: What are the social factors that obstruct African refugee students’ access to
higher education?
Participants’ perspectives of the social barriers are focused on their sense of social
inequality and social exclusion as well as lack of social connections and networks. Such
responses resonate with Bourdieu’s Capital Framework which suggests that cultural and
social capital reinforce unequal access to education. For example, cultural capital in the
embodied state such as language and in the institutionalized state such as educational
qualifications make refugees less competent and therefore not able to access higher education
institutions. Participants’ views in the present study offer a similar result which confirms that
language and lack of qualifications recognition are amongst the factors that produce
inequality and therefore reinforce African refugees’ unequal access to higher education in
Egypt.
As presented in the literature review, Morrice (2013) highlights in her study that the
lengthy bureaucratic process of recognizing certificates and previous qualifications is among
the barriers obstructing refugees’ access to higher education in host countries. Although our
participants had a similar experience, few of them reported that their certificates might be
rejected in the first place. In line with Bourdieu’s Capital Framework and prior studies, our
findings indicate that lack of cultural capital in terms of language and qualifications
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recognition constitutes a barrier to African refugee students’ access to higher education in

  

Egypt.
Several studies (Molla 2020; Vinson, Rawsthrone, Beavis, and Ericson 2015) suggest
that such factors, namely inequality and social exclusion are central to the concept of ‘social
disadvantage’ which refers to the difficulties such as lack of economic resources, deprivation,
cultural dissonance, and exclusion that prevent people from accessing certain opportunities.
In that sense, factors reported by participants in the current study including their refugee
status, socio-economic hardship, lack of documentation, language, and lack of information
are the products of weak social networks and connections which contribute to their social
disadvantage and subsequently, contribute to their inability to access higher education in
Egypt.
Differential access to certain opportunities such as higher education remains a huge
problem to non-nationals especially refugees who assume socially disadvantaged positions.
Another study by Dryden-Peterson (2010) shows that nationality is the primary determinant
of refugees’ tuition rate. Similar to these studies, participants in the present study viewed
their refugee status as an obstacle to access higher education given that such access is based
on the students’ nationality with regards to tuition fees. In that sense, economic hardship,
which is reported by participants, undermines their ability to afford high tuition fees.
Accordingly, participants agreed that their refugee status and economic hardship are among
the factors producing a gap between them and their Egyptian counterparts, which contribute
to their sense of social inequality and therefore prevent them from accessing higher education
in Egypt.
According to Bourdieu’s capital framework, the acquisition of social capital which
comes in the form of social connections and networks brings several benefits to individuals.
Ryan’s study (2011) confirmed such benefits and emphasized that social ties are major
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facilitators of migrants’ integration within the host society and their access to different

  

sources of information. Consistent with Bourdieu’s Capital Framework and Ryan’s study
(2011), the findings of this study indicate an association between social connections and
networks with getting access to information on the available scholarships and application
process. This is also consistent with Granovetter’s study (1983) on “The Strength of Weak
Ties” which emphasized that weak ties offer wider access to more sources of information
than those available within their social group.
Although the majority of participants agreed on the importance of social networks and
connections to obtain information relating to accessing higher education, the findings of this
present study did not confirm which type of social ties is most beneficial to African refugee
students in Egypt. A possible explanation for this is that it is reported that each type brings
specific benefits. For example, while bonding ties with community members are viewed as
providing emotional support and motivation to pursue higher education, and protection
against bullying, bridging ties with the host society offer access to information on higher
education, foster integration within the society, social recognition, and adaptation to the new
culture which further help them access higher education institutions. Such results confirm
Putnam’s (2000) argument that bonding social capital with the same ethnic group is useful as
it protects vulnerable and disadvantaged groups from bullying or discrimination but prevents
these groups from accessing various sources of information in the host society.
Other studies associated wide social networks and connections, including bonding and
bridging social capital, with access to higher education through gaining motivation,
determination, access to information (Abamosa 2020), an increased sense of self-esteem, and
willingness to actively participate in society (Allaste and Nugin 2021). Equally, the current
study obtained a similar result where participants linked their social networks and
connections to high self-esteem and gaining motivation.
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Contrary to the findings presented, three participants considered that accessing higher

education is completely based on fees and academic performance and social ties have no role
in facilitating their access. In addition, participants agreed that their willingness to build
connections and networks with the host society is undermined by bullying and disrespect that
they are subject to by Egyptians. Also, their ability to access higher education is further
challenged by the breakage of familial networks and support that force refugee students to
work for a living or to support their families. Such challenges coupled with the absence of
familial networks decrease refugees’ social capital, which as a result, obstruct their access to
higher education.
From the review of the above, the two key findings that emerge in relation to the
social factors contributing to African refugee students’ inability to access higher education in
Egypt are 1) refugees’ sense of social inequality and exclusion, and 2) lack of social networks
and connections. Our findings demonstrated above are in line with Bourdieu’s Capital
Framework and the previous studies presented in terms of African refugee students’
increased sense of social inequality and exclusion due to the socially disadvantaged position
they occupy as a result of their refugee status, language, qualifications, economic hardship,
and lack of information, which subsequently prevent them for accessing higher education in
Egypt.
In addition, the results reached in regard to participants' views of the role of social
networks and connections as facilitators of access to higher education were consistent with
Bourdieu’s Capital Framework and other studies demonstrating that bonding social capital
and bridging social capital are useful for refugees in terms of providing protection against
bullying, gaining motivation, recognition and respect, access to information, and integration
with host societies. However, participants explained despite these benefits, their acquisition
of social capital is undermined due to the absence of familial networks as well as the bullying
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and disrespect they are subject to by Egyptians that prevent them from building social

  

networks and connections with the host society. This suggests that refugees’ lack of cultural
and social capital is among the impediments to their access to higher education in Egypt.
Question Two: What are the economic factors that obstruct African refugee students’ access
to higher education?
According to O’Brien and Fathaigh’s study (2005), refugees’ differential access to
higher education is usually tackled from a financial point of view. Their study highlights that
it does not only have to do with tuition fees and the ability of refugee students to afford
public or private education but also other study expenses that allow students to access other
educational services and needs such as transportation, books, ICT tools, and so forth.
Participants in this current study reported similar economic factors including the exaggerated
tuition fees and other living and study expenses. Such findings align with Morrice’s study
(2013) that maintains that the higher education system is focused on international students
who pay fees at the international rate while ignoring migrants or refugees who are unable to
afford such a rate.
The findings of this current study further confirm that additional factors such as
unemployment and low-income jobs are among the economic factors impeding them from
accessing higher education in Egypt. This is also in alignment with Zeus’s study (2009)
which reports that refugees are prevented from becoming financially self-sufficient due to the
absence of job opportunities and consequently, they are dependent on resources that are
either limited or nonexistent. In that sense, economic hardship contributes to refugee
students’ inability to afford to pay tuition fees or cover their living and study expenses, which
in turn undermines their ability to access higher education institutions in Egypt.
In addition, financial problems might force refugees to find a job to earn their living
instead of pursuing their studies (Morrice 2013; Stevenson and Willott 2007). Several studies
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(Platzer 2018; Schneider 2018; Harris, Spark, and Watts 2015) reported that refugee students
might even need to provide for their families or support their caregivers in earning money at
the expense of study. They might also be caregivers themselves responsible for siblings or
elderly members in case of parents’ absence. Consistent with the literature, the findings of
this study demonstrate that factors including dire financial situation, the absence of the
caregiver in some of the families, and absence of part-time jobs, which would allow refugee
students to maintain work-study balance, affect their decision of prioritizing work over study.
Another important finding is that refugee status and lack of qualifications are among the
impediments to finding decent job opportunities which are usually dedicated to nationals and
therefore, contribute to their sense of inequality. Such findings confirm Detourbe and
Goastellec’s argument (2018) that refugee students’ socio-economic status is the main driver
of inequality when it comes to accessing higher education.
Consistent with prior studies in the literature explored, this study’s findings confirm
that high tuition fees, living and study expenses, and unemployment or low-income jobs are
key economic factors preventing African refugee students to access higher education in
Egypt. This result could be explained by two facts: first, African refugees in Egypt are in a
socially disadvantaged position with a dire socio-economic situation that prevents them from
being capable of affording the high cost of higher education, and second, the education
system in Egypt fails to recognize refugees as a distinguished group from international
students who cannot afford the international tuition rate and require exceptional admission
requirements. There is no doubt that aspirations for employment with good income, poverty
alleviation, and improving living standards are among the main goals for students whether in
their country of origin or host country. Therefore, the economic aspect plays a major role in
the lives of refugees as in the lives of everybody else.
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Question Three: What are the psychological factors that obstruct African refugee students’
access to higher education?
Participants’ responses to the psychological factors barring them from accessing
higher education were focused on being subject to bullying as well as their past traumas and
lack of support systems. Goastellec’s study (2018) suggests that psychological traumas
experienced by refugee students from displacement situations and discrimination in the host
country constitute a barrier to their access to higher education. In a similar vein, some studies
(Morrice 2013; Kanno and Varghese 2010) reported that refugee students’ anticipation of
bullying or racial discrimination, as well as their fear of being socially isolated or excluded,
are among the factors inhibiting refugees from applying for universities.
Bajwa et al.’s study (2017) shows that many refugee students do not have social or
familial support in the host country when they are in need of connections that help them gain
information on the higher education they want to pursue. Consequently, due to the absence of
support systems, refugees are subject to emotional and psychological pressures. Another
study conducted by O’Rouke (2011) reveals similar findings suggesting that refugees are
disadvantaged due to the lack of role models or peers with university experience. Participants
in this study reported that bullying and social exclusion affect their psychological wellbeing.
Their views agree with Ryan’s study (2011) which maintains that psychological wellbeing is
affected by issues of discrimination and abuse of the most vulnerable groups.
Reay’s (2000) concept of emotional capital also focused on familial support and
involvement including love, attention, time devoted to children, and care. It is argued that
emotional capital contributes to children’s success in education. Lack of familial support is
commonly reported by the majority of participants due to the absence of parents, separation
of both parents when fleeing their countries, or even the death of one of the parents in the
war. Such absence impacts their ability to make informed decisions without parents’
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consultation and care. They are subject to higher levels of vulnerability and low levels of

  

resilience and accordingly, unable to adapt to new situations or new pressures.
Bean et al. (2007) studied the differences in trauma, distress, and experiences between
accompanied and unaccompanied refugee adolescents and minors. Unaccompanied refugees
scored higher than accompanied refugees in terms of traumatic stress and experiencing more
stressful life events. The study confirmed that unaccompanied refugee adolescents and
minors are at higher risk of developing psychological problems than those living with parents
or family members.
In accordance with other studies highlighted above, this present study demonstrated
that bullying and social exclusion, past war and displacement traumas, and lack of familial
support are key psychological factors contributing to their increased vulnerability, impotency,
and inability to make well-informed decisions regarding their education which in turn impede
them from accessing higher education in Egypt. Based on these findings, it is possible to
conclude that there is an association between different types of capital which could be
possibly due to the complex situation of African refugee students. To elaborate on this point,
the findings reveal that lack of social and cultural capital in terms of social inequality and
social exclusion is among other factors that contribute to refugees’ psychological distress and
deplete their emotional capital which in turn prevent them from accessing higher education.
In addition, bullying and discrimination, which African refugee students are subject to, are
among the factors preventing them from forming social networks and connections with the
host society and further undermining their acquisition of social capital and therefore
impeding them from accessing higher education as well. Furthermore, lack of economic
capital is among other factors that affect African refugee students’ acquisition of social
capital due to their low socio-economic status which contributes to their sense of social
inequality and exclusion.
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Such association between different types of capital confirms Bourdieu’s Capital

Framework emphasizing that the economic capital is not the only important type of capital to
be taken into consideration when examining unequal access to education and that other forms
of capital such as social, cultural, and emotional capital in addition to economic capital are all
important in explaining refugees’ inability to access higher education since they intertwine
with each other and the lack of one of them might undermine the acquisition of the other
types.
Question four: What are other factors that obstruct African refugee students’ access to
higher education?
Participants reported bureaucratic obstacles that prevent them from accessing higher
education. These obstacles include bureaucratic processes in public services such as foreign
students’ affairs office, the problematic financial transaction in banks that is time-consuming,
scholarships requirements that leave out many students who want to enroll but do not meet
the criteria, different curriculum, and the challenging process of recognition of certificates
and qualifications. This finding aligns with Berry and Mallozzi’s study (2011) that
demonstrated how bureaucratic challenges are among the factors preventing refugees from
accessing higher education.
The findings of this research confirm a set of barriers facing African refugee students
in Egypt. First, African refugee students are facing a social barrier including their sense of
social inequality and social exclusion, and lack of social networks that facilitate their access
to information. Second, African refugee students are facing an economic barrier due to their
financial status, low-income jobs, and the unavailability of decent job opportunities. Third,
African refugee students are facing a psychological barrier due to their past forced
displacement experience and traumas, lack of support systems, and bullying. Finally, African
refugee students are facing a procedural barrier due to the lack of documentation, the
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challenging process of qualification recognition, demanding scholarship requirements, and
bureaucracy.
Based on the research findings, the researcher argues that African refugee students’
social, cultural, economic, and emotional capital are either partially or completely eroded due
to their forced displacement to host countries. African refugee students in Egypt
demonstrated difficulty in mobilizing the capital they possess due to social, economic, and
psychological barriers. As such, a standard policy tailored for refugees would give value to
the different forms of capital that African refugee students can rely on to better access higher
educational services. Their access is shaped by the categorization of students into nationals
versus international without considering refugee status as a unique category with particular
situations and needs. The distinction between citizens and non-citizens plays a major role in
regulating people’s access to resources, opportunities, and rights. Consequently, refugees, as
non-citizens, are usually excluded from accessing certain services that are naturally
guaranteed to citizens. Even when such resources or services are available for refugees, they
still need robust “navigational capacity” to access those resources and benefit from them
(Molla 2020).
Recommendations
Due to the rapid growth of the refugee population, governments and humanitarian
actors recognized the importance of working together with refugees to come up with durable
solutions for those spending much of their lives in exile. To achieve this objective, the
Comprehensive Refugee Response Framework (CRRF) stresses two main solutions:
widening access to resettlement in a third country and encouraging voluntary repatriation to
their countries of origin (UNHCR 2020). This indicates that fostering local integration within
the host society is less favorable. This is due largely to the complexity of the process that
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does not only require refugees to adapt to the new society but also requires the host country
to meet their needs including access to services such as higher education or employment.
It is evident that UNHCR needs to work closely with the government to generate
policy regarding expanding refugees’ access to higher education. An imperative step is to
create national asylum laws that address refugees’ rights and entitlements in terms of access
to different services as well as adaptive inclusive higher education policies for refugees that
suit their refugee status and their socio-economic and psychological situations. The policies
should tackle issues like admission requirements and processes, and the acceptable amount of
fees. Ramsay and Baker (2019) recommend that policies should offer refugees access to
higher education institutions, tailored educational programs, and support in the application
and admission processes. In addition, it is important to educate university staff on refugees’
needs and situations to ensure their inclusion within the university learning environment.
Such a step will facilitate refugee students’ access to higher education.
In response to the economic challenges facing refugees, the availability of multiple
funding programs and scholarships would compensate for the lack of refugees’ economic
capital. In countries like Egypt, online education can compensate for the lack of national
policies concerning refugees’ access to higher education. Given the flexibility of online
learning as well as other associated benefits such as no barriers concerning entry
requirements or tuition fees, online education has been regarded as an appealing solution to
integrate disadvantaged and excluded refugees into higher education (Halkic and Arnold
2019). Recently, a number of online education programs and projects were developed to
utilize technology as leverage to expand educational opportunities for refugees (Halkic and
Arnold 2019).
Crea and Sparnon (2017) explored an online education program titled “Jesuit
Commons: Higher education at Margins”, which was launched in Africa to deliver higher
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education to refugees residing in camps. By the end of the pilot years (2010-2014), 462

  

students managed to complete one or more majors (Crea and McFarland 2015). The findings
from the pilot years revealed that the program was successful in equipping refugee students
with the skills required for the job market and community development. Equally important,
Crea and Sparnon (2017) interviewed different stakeholders in Kakuma where one
interviewee reported that refugee students managed to work with different NGOs as teachers,
health workers, translators, and social workers. Some students even managed to obtain
senior-level jobs as managers or supervisors.
There have been different initiatives aiming to support refugee students to access
higher education. A good example is an initiative by the International Rescue Committee
(IRC) where volunteers are paired up with refugee students to help them with English
language practice (Streitwieser, Jaeger, and Roche 2020). Such a program could be adapted
to Egypt’s context where international NGOs can offer Arabic and English language classes
for refugees to help them overcome the language barrier. Peer mentorship could also help
refugee students overcome informational barriers (Bajwa et al. 2017). Another
recommendation is that higher education institutions should establish partnerships between
relevant NGOs or agencies that provide psychosocial or mental health services to refugees
(Bajwa et al., 2017).
Participants’ Recommendations
In exploring participants’ perspectives of the potential solutions that could facilitate
their access to higher education in Egypt, there was consensus on different recommendations
including increasing the number of scholarships that are based on need rather than merit,
signing agreements between different countries to accept students on discounted rates, and
enhancing UNHCR’s advocacy and cooperation with the Egyptian Ministry of Higher
Education to exempt registered refugees from fees. Part.12 stated:
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UNHCR should advocate for refugees’ access to higher education like basic
education. Refugees have access to schools based on their refugee status and schools
require students to submit documents from UNHCR or CRS but in university, access
is based on the nationality, and students are required to issue letters from the embassy
of their country but due to protection issues, they can’t approach the embassy.
Participants suggested providing African refugee students with counseling,

psychological support, and raising awareness on bullying as solutions for the psychological
barrier. They also suggested raising awareness on refugees’ situation in the Egyptian
community, conducting peacebuilding and peaceful coexistence workshops between refugees
and locals, and starting youth initiatives for refugee communities as solutions for the social
barrier. Finally, participants suggested facilitating the application processes and procedures,
offering academic advising and orientation sessions, and providing institutional exceptions
for those without documentation as solutions for the procedural barrier.
Recommendations for Future Research
This research is the first step towards studying refugees’ access to higher education in
Egypt. Since this study explored refugees’ perspectives of the challenges they face to access
higher education, it is recommended that further research may explore how to mitigate these
challenges. Further studies are also required to explore refugees’ access to higher education
in Egypt through online programs in terms of feasibility, accessibility, convenience,
effectiveness, and recognition in the job market while taking into consideration the
preparedness of a lower-middle income country like Egypt to integrate technology into the
educational system to make it more inclusive.
In addition, further research is required to explore the impact of higher education on
refugees’ socio-economic and psychological wellbeing in Egypt given the diminishing
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durable solutions. This is particularly necessary to inspire advocacy for facilitating refugees’
access to higher education through national policymaking or scholarship programs.
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Appendix B: English Consent Form

!
Documentation!of!Informed!Consent!for!Participation!in!Research!Study!
Project!Title:!African!Refugee!Students’!Access!to!Higher!Education:!Exploring!
their!Challenges!in!Egypt!
Principal!Investigator:!Hagar!Younes!!
Email:!hagaryounes.aucegypt.edu!
Mobile:!01020205980!
*You!are!being!asked!to!participate!in!a!research!study.!The!purpose!of!the!
research!is!to!explore!challenges!facing!African!refugees!to!access!higher!
education!in!Egypt,!and!the!findings!may!be!published!or!presented.!The!
expected!duration!of!your!participation!is!30!minutes.!
The!procedures!of!this!exploratory!research!will!be!as!follows:!
Conducting!interviews!with!the!primary!subjects!of!investigation!(refugee!
students!in!college!age!seeking!to!enroll!in!higher!education!institutions!in!Egypt!
to!understand!the!challenges!they!face.!This!interview!will!be!recorded!for!the!
researcher!to!be!able!to!go!back!to!the!participants!answers!anytime!during!the!
research!writing.!Then,!the!data!collected!will!be!analyzed!in!the!light!of!
theoretical!and!academic!literature!found!on!the!subject!matter.!!
*There!will!not!be!certain!risks!or!discomforts!associated!with!this!research.!
*There!will!be!benefits!to!you!from!this!research!in!the!long!term!as!it!is!
expected!that!the!findings!of!this!research!might!contribute!to!offering!
recommendations!to!aid!donors!or!policy!makers!to!facilitate!refugees’!access!to!
higher!education!in!Egypt!
*The!information!you!provide!for!purposes!of!this!research!is!confidential!which!
means!that!their!information!will!be!not!shared!or!revealed.!
*Questions!about!the!research,!your!rights,!or!researchQrelated!injuries!should!be!
directed!to!Hagar!Younes!at!01020205980!
*Participation!in!this!study!is!voluntary.!Refusal!to!participate!will!involve!no!
penalty!or!loss!of!benefits!to!which!you!are!otherwise!entitled.!You!may!
discontinue!participation!at!any!time!without!penalty!or!the!loss!of!benefits!to!
which!you!are!otherwise!entitled.!
Signature!!
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Appendix C: Arabic Consent Form

!ﺳﺘﻤﺎ&' ﻣﻮ!ﻓﻘﺔ ﻣﺴﺒﻘﺔ ﻟﻠﻤﺸﺎ&ﻛﺔ ﻓﻲ !&4ﺳﺔ ﺑﺤﺜ8ﺔ
!
!

!

ﻋﻨﻮ!; !ﻟﺒﺤﺚ! :ﺻﻮ% $ﻟﻄﻼ) %ﻷﻓﺎ-ﻗﺔ %ﻟﻼﺟﺌ2ﻦ 4ﻟﻰ %ﻟﺘﻌﻠ2ﻢ %ﻟﻌﺎﻟﻲ%-; :ﺳﺔ %ﻟﺘﺤﺪ?ﺎ@ %ﻟﺘﻲ ?ﻮ%ﺟAﻮBﺎ ﻓﻲ ﻣﺼﺮ !
!
!ﻟﺒﺎﺣﺚ !ﻟﺮﺋ8ﺴﻲB :ﺎﺟﺮ ?ﻮﻧﺲ !
!ﻟﺒﺮ@ﺪ !ﻻﻟﻜﺘﺮDﻧﻲ! hagaryounes@aucegypt.edu :
!ﻟFﺎﺗﻒ! 01020205980 :
!

%ﻧﺖ ﻣﺪﻋﻮ ﻟﻠﻤﺸﺎ-ﻛﺔ ﻓﻰ ;%-ﺳﺔ ﺑﺤﺜ2ﺔ ﺣﺼﻮ% $ﻟﻄﻼ) %ﻷﻓﺎ-ﻗﺔ %ﻟﻼﺟﺌ2ﻦ ﻋﻠﻰ %ﻟﺘﻌﻠ2ﻢ %ﻟﻌﺎﻟﻲ
Iﺪ! Jﻟﺪ&!ﺳﺔ Bﻮ ;%-ﺳﺔ %ﻟﻤﺸﻜﻼ@ %ﻟﺘﻲ ﺗﻮ%ﺟ% Rﻟﻄﻼ) %ﻷﻓﺎ-ﻗﺔ %ﻟﻼﺟﺌ2ﻦ ﻟﻼﻟﺘﺤﺎ Sﺑﺎﻟﺠﺎﻣﻌﺎ@ %ﻟﻤﺼﺮ?ﺔ ﻟﻠﺤﺼﻮ $ﻋﻠﻰ %ﻟﺘﻌﻠ2ﻢ
%ﻟﻌﺎﻟﻲ
ﻧﺘﺎﺋﺞ !ﻟﺒﺤﺚ ﺳﺘﻘﺪ- !W Vﺑﻤﺎ ﺳﺘﻨﺸﺮ.

!

!
!ﻟﻤﺪ' !ﻟﻤﺘﻮﻗﻌﺔ ﻟﻠﻤﺸﺎ-ﻛﺔ ﻓﻰ Bﺬ% %ﻟﺒﺤﺚ ]\ ;ﻗ2ﻘﺔ !
!

!ﺟﺮ!ء!! Pﻟﺪ&!ﺳﺔ ﺗﺸﺘﻤﻞ ﻋﻠﻰ %ﺟﺮ%ء ﻣﻘﺎﺑﻼ@ ﻣﻊ %ﻷﺷﺨﺎ% cﻟﺮﺋ2ﺴ2ﻦ ﻟﻤﻮﺿﻮ% gﻟﺪ%-ﺳﺔ )%ﻟﻄﻼ) %ﻟﻼﺟﺌ2ﻦ ﻓﻲ %ﻟﺬ?ﻦ ?ﺴﻌﻮh
ﻟﻼﻟﺘﺤﺎ Sﺑﻤﺆﺳﺴﺎ@ %ﻟﺘﻌﻠ2ﻢ %ﻟﻌﺎﻟﻲ ﻓﻲ ﻣﺼﺮ !jﻟﻚ ﻟﻔAﻢ %ﻟﺘﺤﺪ?ﺎ@ %ﻟﺘﻲ ?ﻮ%ﺟAﻮBﺎB .ﺬ% mﻟﻤﻘﺎﺑﻠﺔ ﺳﺘﻜﻮ hﻣﺴﺠﻠﺔ !jﻟﻚ ﻟ2ﺘﻤﻜﻦ %ﻟﺒﺎﺣﺚ ﻣﻦ
%ﻟﺮﺟﻮ4 gﻟA2ﺎ ! nWﻗﺖ Wﺛﻨﺎء ﻛﺘﺎﺑﺔ %ﻟﺪ%-ﺳﺔ %ﻟﺒﺤﺜ2ﺔ! .ﺑﻌﺪ jﻟﻚ pﺳ2ﺘﻢ ﺗﺤﻠ2ﻞ %ﻟﻤﻌﻠﻮﻣﺎ@ %ﻟﺘﻲ ﺗﻢ ﺟﻤﻌAﺎ ﻓﻲ ﺿﻮء %ﻟﺪ%-ﺳﺎ@ %ﻟﺘﻲ ﺗﻢ
;%-ﺳﺘAﺎ ﺣﻮB $ﺬ% %ﻟﻤﻮﺿﻮ! .g

!
ﻻ ﺗﻮﺟﺪ ﻣﺨﺎRﺮ ﻣﺘﻮﻗﻌﺔ ﻣﻦ %ﻟﻤﺸﺎ-ﻛﺔ ﻓﻰ Bﺬ% mﻟﺪ%-ﺳﺔ !
!
!ﻻﺳﺘﻔﺎ! '4ﻟﻤﺘﻮﻗﻌﺔ ﻣﻦ %ﻟﻤﺸﺎ-ﻛﺔ ﻓﻲ %ﻟﺒﺤﺚ!ﺗﻜﻮ hﻋﻠﻰ %ﻟﻤﺪ% qﻟﻄﻮ?ﻞ ﺣ2ﺚ ﻣﻦ %ﻟﻤﺘﻮﻗﻊ  hWﺗﺴﺎBﻢ ﻧﺘﺎﺋﺞ Bﺬ% %ﻟﺒﺤﺚ ﻓﻲ ﺗﻘﺪ?ﻢ ﺗﻮﺻ2ﺎ@
ﻟﻤﺴﺎﻋﺪ% sﻟﻤﺎﻧﺤ2ﻦ  !Wﺻﺎﻧﻌﻲ %ﻟﺴ2ﺎﺳﺎ@ ﻟﺘﺴ2Aﻞ !ﺻﻮ% $ﻟﻼﺟﺌ2ﻦ 4ﻟﻰ %ﻟﺘﻌﻠ2ﻢ %ﻟﻌﺎﻟﻲ ﻓﻲ ﻣﺼﺮ !
!

!ﻟﺴﺮ@ﺔ !Dﺣﺘﺮ!! Tﻟﺨﺼﻮﺻ8ﺔ :ﺳﺘﻜﻮ% hﻟﻤﻌﻠﻮﻣﺎ@ !%ﻟﺒ2ﺎﻧﺎ@ %ﻟﺘﻲ ﺗﺪﻟﻲ ﺑAﺎ ﺳﺮ?ﺔ
!

W nWﺳﺌﻠﺔ ﻣﺘﻌﻠﻘﺔ ﺑAﺬ% mﻟﺪ%-ﺳﺔ  !Wﺣﻘﻮ% Sﻟﻤﺸﺎ-ﻛ2ﻦ ﻓA2ﺎ !Wﻋﻨﺪ ﺣﺪ!% qW tﺻﺎﺑﺎ@ ﻧﺎﺗﺠﺔ ﻋﻦ Bﺬ% mﻟﻤﺸﺎ-ﻛﺔ ?ﺠﺐ  h%ﺗﻮﺟ% Rﻟﻰ Bﺎﺟﺮ
?ﻮﻧﺲ ! ]v]w]w]٥yz] -
!

% h%ﻟﻤﺸﺎ-ﻛﺔ ﻓﻰ Bﺬ% mﻟﺪ%-ﺳﺔ ﻣﺎBﻰ %ﻻ ﻋﻤﻞ ﺗﻄﻮﻋﻰ ,ﺣ2ﺚ % hWﻻﻣﺘﻨﺎ gﻋﻦ %ﻟﻤﺸﺎ-ﻛﺔ ﻻ?ﺘﻀﻤﻦ  qWﻋﻘﻮﺑﺎ@  !Wﻓﻘﺪ qW h%ﻣﺰ?%ﺎ ﺗﺤﻖ
ﻟﻚ?! .ﻤﻜﻨﻚ ?Wﻀﺎ %ﻟﺘﻮﻗﻒ ﻋﻦ %ﻟﻤﺸﺎ-ﻛﺔ ﻓﻰ ! qWﻗﺖ ﻣﻦ ;! hﻋﻘﻮﺑﺔ  !Wﻓﻘﺪ h%ﻟAﺬ% mﻟﻤﺰ?%ﺎ! .

!
!ﻻﻣﻀﺎء! .......................................................... :
!
!ﺳﻢ !ﻟﻤﺸﺎ&! ................................................... : Y
!ﻟﺘﺎ&@ﺦ ! ............../................/......... :
!

!
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Appendix D: Interview Questions

English Questions
1.! What factors contribute to your social inequality and how these prevent you from enrolling at a
public university in Egypt?
2.! How do social networks help you enroll in an institute of higher education in Egypt?
3.! How economic hardships hinder refugee students’ access to higher education and what factors
exacerbate your financial stress?
4.! How does unemployment prevent you from enrolling at a public university in Egypt?
5.! What factors affect your psychological wellbeing? How that prevents you and other African
refugee students from accessing public universities in Egypt?
6.! How does discrimination and bullying obstruct African refugee students’ access to higher
education?
7.! Any other factors that prevent refugee students’ access to higher education you would like to
add?
8.! What needs to be done to help you overcome these barriers?
Arabic Questions
ﺔ ﻓﻲ ﻣﺼﺮ؟8ﻒ ﺗﻤﻨﻌﻚ ﻣﻦ &ﻻﻟﺘﺤﺎ@ ﺑﺠﺎﻣﻌﺔ ﺣﻜﻮﻣ8ﻛ4 ﺔ8 &ﻻﺟﺘﻤﺎﻋ5&4 &ﻟﻤﺴﺎ2ﻢ ﻓﻲ ﻋﺪ$ﻲ &ﻟﻌﻮ&ﻣﻞ &ﻟﺘﻲ ﺗﺴﺎ$  ! ﻣﺎ.!
ﺔ؟M &ﻟﻤﺼﺮKﺮ &ﻟﺘﺤﺎﻗﻚ ﺑﺄﺣﺪ &ﻟﺠﺎﻣﻌﺎ8ﺴ8ﺔ ﻓﻲ ﺗ8 &ﻻﺟﺘﻤﺎﻋKﻢ &ﻟﻌﻼﻗﺎ$ﻒ ﺗﺴﺎ8! ﻛ.H
ﻟﻰ ﺗﻔﺎﻗﻢ ﺿﻐﻮ\ﺎﺗﻚS XWﻲ &ﻟﻌﻮ&ﻣﻞ &ﻟﺘﻲ ﺗﺆ$ ﻣﺎ4 ﻢ &ﻟﻌﺎﻟﻲ8ﻟﻰ &ﻟﺘﻌﻠS ﻦ8 &ﻟﻼﺟﺌH &ﻟﻄﻼPﺻﻮ4 ﺔ8 &ﻟﻤﺎﻟKﻖ &ﻟﺼﻌﻮﺑﺎ8ﻒ ﺗﻌ8! ﻛ.K
ﺔ؟8&ﻟﻤﺎﻟ
ﺔ ﻓﻲ ﻣﺼﺮ؟8ﻒ ﺗﻤﻨﻌﻚ &ﻟﺒﻄﺎﻟﺔ ﻣﻦ &ﻻﻟﺘﺤﺎ@ ﺑﺠﺎﻣﻌﺔ ﺣﻜﻮﻣ8! ﻛ.]
ﻦ ﻣﻦ8ﻗﺔ &ﻟﻼﺟﺌg &ﻷﻓﺎH ﻣﻦ &ﻟﻄﻼeﺮ8ﻏ4 ﻟﻚ &ﻧﺖa ﻤﻨﻌﻚM ﻒ8ﺑﺎﻟﺘﺎﻟﻲ ﻛ4 ﺔ8ﻲ &ﻟﻌﻮ&ﻣﻞ &ﻟﺘﻲ ﺗﺆﺛﺮ ﻋﻠﻰ ﺻﺤﺘﻚ &ﻟﻨﻔﺴ$ ! ﻣﺎ._
ﺔ ﻓﻲ ﻣﺼﺮ؟8 &ﻟﺤﻜﻮﻣK&ﻻﻟﺘﺤﺎ@ ﺑﺎﻟﺠﺎﻣﻌﺎ
ﻢ &ﻟﻌﺎﻟﻲ؟8ﻟﻰ &ﻟﺘﻌﻠS ﻦ8ﻗﺔ &ﻟﻼﺟﺌg &ﻷﻓﺎH &ﻟﻄﻼPﺻﻮ4 ﻋﺎﻗﺔS  &ﻟﺘﻨﻤﺮ ﻋﻠﻰ4! ﺰ &ﻻﺟﺘﻤﺎﻋﻲ88 &ﻟﺘﻤXWﺆM ﻒ8! ﻛ.h
ﻢ &ﻟﻌﺎﻟﻲ ﻓﻲ ﻣﺼﺮ؟8ﻟﻰ &ﻟﺘﻌﻠS ﻦ8 &ﻟﻼﺟﺌH &ﻟﻄﻼPﺻﻮ4 ﻖ8 &ﻟﺘﻲ ﺗﻌn ﻋﻮ&ﻣﻞ !ﺧﺮX! ﻞ ﺗﺮﻏﺐ ﺑﺈﺿﺎﻓﺔ$ !.j
؟K &ﻟﺼﻌﻮﺑﺎrﺬ$  ﻟﻤﺴﺎﻋﺪﺗﻚ ﻓﻲ &ﻟﺘﻐﻠﺐ ﻋﻠﻰq ﺑ2ﺎ8ﺠﺐ &ﻟﻘM X ! ﻣﺎ &ﻟﺬ.W
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